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A CURRICULUM FOR INTERCULTURAL TRAVELLERS 

Introduction: A personal narrative on experiential learning

This is an experiment. It is an experiment because I believe, as Lawrence Stenhouse believed, that a curriculum project is not a solution worked out by others and offered to teachers; it is a diagnostic and experimental tool which gives support for trying out and evaluating new approaches in a spirit of inquiry (Rudduck, 1988).  My experimental perspective on curriculum has developed over years of observing and attempting to figure out not only what worked for my students, but what they wanted and needed. 

As a teacher of English as a Second Language, I have witnessed changes in the student population over the years. In the past, many students seemed content to learn English for communicative purposes, in other words, to be able to interact in English with peers within a Canadian context. This skill they would take home as an overseas acquisition. The clientele has changed to one that is focused on learning English to participate in academic programs that are more rigorous demanding knowledge of language as well as understanding of the academic culture of the Canadian university. The university allows students to enrol in an academic class if they are in Level three (intermediate). Most students are on an accelerated program to complete their academics and begin a career. In addition, it has been my observation that current students are part of the post modern world, where time is a slippery thing to hold, and many international students and immigrants have feet in their ancestral cultural ways, and at the same time that they have been hurled into a very quickly changing, demanding North American culture. In this space of multiple and sometimes conflicting demands, they were not managing as well as I thought they could. This led me to question what I was offering students in my classes and to reflect on past practice. 

A few short years ago, I struggled to plan classes that wouldn’t trespass taboos; classes that would tease out words from the very shy, withdrawn and/or reluctant speakers. I can honestly say I didn’t know my students well because my focus was on giving them a ‘Canadian’, English experience. I was the expert and felt I knew what students needed. However, during my research in Mexico, I realized this ethnocentric approach denied a richer learning experience. The curriculum I used did not demand an intercultural or diversity component. It didn’t have space for the ‘other voices’. I had been poised to teach from my perspective only. My view has changed and I have created a curriculum that includes Canadian culture while being mindful of and reacting to the gifts of the cultures represented in the class. My experimental curriculum responds to what I perceive to be a changing clientele who are more open to discuss difficult questions about culture and the expanding world they are a part of, and my own challenge which has been to let go of the control of the class. I trust the experiment will support some theories I have, conflict with others, and introduce what hasn’t yet occurred to me. This sounds like a loose plan, and it is. It is the result of my research from which I have come to consider my students and myself “intercultural travellers”
 travelling deeper into our own and others’ cultures. 

The driving force behind this possible curriculum came from the experience of emulating what my students encounter in a second language classroom. From this lived experience, I developed principles and theories that ground this curriculum project. Prior to embarking on this experiential venture, I had been struggling with a teaching ‘block’. I felt I was not teaching effectively.  I was frustrated with the inconsistency of the performance of students in my classes in terms of their language ability and motivation. In an effort to understand what my international students go through, I decided to put myself in their shoes. 

I traveled to Mexico, where I lived as my students do. I lived in homes with Mexican people, and followed the rhythm of the Mexicans I lived with. This relocation included a change in meal times and diet, and a major shift in understanding the domestic infrastructure that I had taken for granted. Specifically, I had to reduce my house water consumption due to a lack of it. At the first home, I was not able to flush paper. What I had assumed was a given was not. These adjustments, as well as the challenge of learning a new language, resulted in culture shock. I had begun with the typical honeymoon stage during which all is fascinating and good, but very quickly I entered the shock stage of resistance and disappointment. (See pages 77-82 for culture shock details.)

 For four hours daily I was immersed in a Spanish-only classroom, where, although my listening skills improved dramatically, I felt frustrated by little growth in my ability to produce spoken Spanish comfortably or accurately. The reason was that the teaching methods clashed with mine. Because I was used to the communicative method that includes language practice in context, I was increasingly frustrated by not knowing the purpose of the lessons, and not having any time in class to practice those grammar and vocabulary items with which we had ‘filled in the blank’. Two and a half weeks later, I could remember how to conjugate entendar, but ironically, I could not remember what it meant - to learn! 

This experience brought me to two realizations. The first was that the only task I had valued in the four weeks of immersion was the one which I had some control over, and the second was that the only task in which I had a stake in learning was the same one, in which the content related to me. This meaningful task was to present “A Problem In Your Country”. This question put me in the position of the ‘expert’, allowing me to choose something I knew about and had some passion for. The motivation came from having to find the right way to explain this problem, and to be prepared to answer questions from other students, which would be unrehearsed. The process was somewhat unnerving as I had to be able to explain vocabulary the others didn’t know, and consider the possible questions they had. As well, I had to be prepared to ask questions of others. I knew this would not be a straightforward task. The result was the most gratifying language learning experience I had over the four weeks, and it remains the only one I remember. The reason I do is because it involved a ‘real’ conversation that had a context which was my culture. It involved, to a certain extent, a ‘real’ conversation in that it couldn’t be rehearsed. While my five sentences about the problem could be, the struggle to compose answers to peers’ questions and the subsequent need to pose questions for them felt more like an authentic communicative experience. Due to our lack of Spanish, my peers and I had to negotiate meaning. Noone could help me with what I couldn’t translate. I was responsible for finding the words and trying out the sentences, and was motivated to do this because the topic and intercultural sharing piqued my interest.  This became the foundation of what I wanted to do for this curriculum. My logic is to present students with relevant tasks to promote autonomous learning. I believe that when tasks are meaningful to the student, they will make an effort to find and try new language. My aim is to provide topics which motivate them to want to learn language to be able to participate in the discussions. I realize I can’t teach them all the English they want or need. They will have to do most of the work, just as I had to do when I led the discussion about a problem in my country. What I took from that experience was a more critical and empathetic awareness of student motivation, which I am attempting to ignite in this curriculum. 

An explanation of the intent and a framework for the curriculum
My lived experience in Mexico led to the development of the following principles and theories that ground my curriculum.  

1. 
I believe quality of experience results in and perpetuates self motivation. The quality is driven by the need for authentic, purposeful learning experiences. 

2. 
I believe that language learners are able to increase command of the language by engaging all the strands of learning – reading, writing, speaking, listening and grammar, and applying learning which will result in successful communication in purposeful contexts. 

3. 
I believe that when students are in a supportive atmosphere that challenges them to 
risk going beyond their comfort level that real, useful learning occurs. 

4. 
I believe my role as teacher is to present content and facilitate a process that can assist my students in achieving their goals.
5. 
I believe language learners are motivated by being able to learn language to help them communicate in real situations whether that is socially, academically or in the workplace when given relevant communication tasks which challenge them to use practiced language or learn new language to accomplish that goal. 


The three main areas that drive this curriculum are: tasks for language needs that increase accuracy in communicating, topical and situational authenticity that give as close to real interactions as possible, and the meaningful consideration of cultural differences and challenges to communication. Within the three main areas of the curriculum are a series of concepts (sometimes overlapping) that will engage students in learning for the purpose of participating in a real communication learning experience (as opposed to rehearsed role plays). Key words of the concepts are bolded.
Language needs: 

· rehearsing to practice accuracy in grammar and pronunciation

· using questioning to negotiate meaning by summarizing, confirming and challenging

· reflecting to analyse and identify personal strengths and challenges in terms of meeting communication goals, which drives autonomy in learning

Authenticity: 

· communicative methodology - language learning in context

· student autonomy - need to be in charge of improving communication for language and cultural understanding in order to solve own communication challenges; translating is not always an option, memorizing is limiting

· risk - there is no guarantee that all interactions will be easy communication tasks

· real conversations demand listening and speaking between interlocutors; need both to be effective 

· confusion is inevitable, so motivation to negotiate meaning is critical

Meaningfulness:

· topics and challenges need to motivate students to increase communication skills and cultural awareness/sensitivity that is transferable to authentic situations

· autonomous learning builds confidence and should extend risk-taking

· respect for students’ knowledge/abilities/insight leads to opportunities for them to participate in curriculum development

· cultural exploration of self and others, by self and others has a longer lasting, deeper learning effect than ‘reading’ because it involves sharing lived experience

· reflecting on self as a learner in a new culture, language learner and cultural being should be recursive so that each time reflection happens, the insight and awareness expand

· student and teacher learn from each other

How these concepts interact in the learning experience will be illustrated in three different models. The first relates to my view of curriculum in terms of roles for the teacher and student, which reflects my initial reaction to my experience in Mexico. My focus was on the role of each, and thus the first image is my interpretation of how a curriculum could promote interaction between the ‘expert’ and the learner.  The second demonstrates my expanded understanding of curriculum in terms of not only the relationship between student and teacher but also the curriculum plan and how it is an integral part of that relationship.  The final model demonstrates the current evolution of my perspective on this curriculum experiment.     
The first illustrates the roles of teacher and students. The ‘starting point’ or foundation for the curriculum is a model of experiential learning. To create experiential learning opportunities, the tasks and topics need to be as authentic and close to real communication as possible. Teacher and student appear to be separate, but they share experiences of taking on the role of teacher and  learner, participating in unrehearsed communication situations which create stress  which leads to reflection of self as learning a language or learning about teaching a language. The culmination of the experience, I expect, will be that both the teacher and the student use previous learning to enrich understanding of language in order to participate in more experiential, authentic communication tasks both in the class and outside of the class. I express the roles like this:   
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Figure 1. A Model for Teacher and Student Interaction

 (Bourassa, 2006)

This diagram may be viewed as a repetitive circle, or spiral, but I see the curriculum as having dimensions that encompass more fullness than this model allows. Rather than a two dimensional model, I prefer the Mobius strip. On the edge of the strip is the outside ‘border’ which represents the curriculum, while on either “side” of the strip, different experiences are occurring. If you follow one side of the strip you will always wind up on the other, and come back to the side where you started. 

Figure 2. A Mobius Strip.
(http://www.math.gatech.edu/~berglund/Mobius.html)
“Side A” of the mobius strip represents the concepts in the curriculum that I will experiment with by providing tasks and topics: 


“Side B” represents the story of how the concepts in the curriculum evolve through the tasks and topics that shape students’ and teachers’ lived experience:  


In the mobius strip the outside becomes the inside and the inside becomes the outside in endless connection.  I feel the mobius strip illustrates the flow of the curriculum between the concepts and the story or lived experience of the curriculum. It also reflects the teacher as one side of the curriculum and the student as the other. This is a more accurate representation because in this experimental curriculum, the learner and teacher are constantly connected and interacting. However, it is not as ‘full’, as I feel it should be. Additional details, which are better shown in M.C. Escher’s Mobius Strip II (1963) where the curriculum (strip) is woven, producing solid and open areas, indicates flexibility (or movement) of the solid area.  Sometimes the students are solidifying the curriculum while the instructor is ‘open’ to having them mould it, and other times, the instructor shapes the curriculum and the students work within it. What is missing from this is the ‘energy’ of the learning. Escher’s ants in Mobius Strip II, can represent the student/teacher potential for learning. The ants/energy can move in and out of the porous areas, weaving between concepts and the stories of learning, or they can remain where they are, or indeed jump off.




                                  Figure 3. Mobius Strip II by M. C. Escher



(http://www.worldofescher.com/gallery/MobiusStripII.html)


Because the ‘energy’ is unpredictable (the learners are in charge of their experience), the curriculum is not stagnant. It has been my experience that organizing curriculum in a linear fashion, teaching to preset learning outcomes or following a text page by page does not allow for natural tangents to interrupt. It is those natural tangents I am interested in experimenting with, because they give space for the student voices.  Thus, the experimental curriculum outlined in the next pages attempts to create interplay amongst the teacher, students, tasks, concepts, and lived experience within the context of culture. Each is ‘travelling’ inter-culturally. 
    


I have created a curriculum whose intention is to not  be static. While the tasks and projects are planned, they will evolve and change as the needs of students dictate. This demands that I am willing and able to listen to and act on student requests. I need to shape classes that teach Canadian culture while being flexible to include perspectives of other cultures represented in the class. Because the curriculum is not fixed to a textbook, it needs to reacts to the student narrative, which changes with each class. Due to my experiential learning in Mexico, I have set the following guidelines for this evolving curriculum:

1. 
To honour students’ interest to talk about real issues 

2. 
To support students in their struggle to grapple with communication and cultural 
adjustments

3. 
To listen to student needs and allow the curriculum to change accordingly

4. 
To be conscious of my intentions and to reflect critically on my practice

The curriculum is divided into four sections, each culminating in a project. As the curriculum is meant to evolve (giving students a chance to participate in its life), I have not provided a timeline, although I have noted the time students and I have invested in trial runs of this curriculum.  I have experimented with the projects, so I have included a reflection that allows me to be recursive in my own teaching to help readers to glimpse my process. At the end of the narrative section, I have included visuals, handouts, and possible evaluation sheets for use with the tasks and projects (see page 46). These are provided later in order to allow for uninterrupted reading. 

The curriculum is organized in topics to achieve a ‘thematic’ approach, which I believe will provide repetition of vocabulary and a deeper understanding of concepts. As I am trying to avoid memorization and mimicking, I believe students need repetition and synthesizing to strengthen language acquisition and cultural understanding. The overall theme of the curriculum is ‘Culture’. I expect that students at the beginner and intermediate level of speaking and listening will have already explored and shared their cultures in terms of traditional clothes, food, and celebrations. Many times this is a starting point for students whose language grasp is minimal. It tends to be less demanding.  This curriculum is meant for intermediate and advanced ESL students because the cultural aspects that require students to explore culture as a broader theoretical construct. Questioning will be their main means of information gathering so they discover what they want to know. Task based learning is intended to provide the best simulation of authentic learning experiences as possible. Wherever possible, experiential learning takes place. 

In order to support students’ increasing fluency, I use tasks related to each topic area to introduce or reinforce language. The project for each topic is sometimes supported with grammar and vocabulary work and other times not. This facilitates a creative ‘stress’ where the student decides the level of effort to engage.  Rather than give students language to mimic, the tasks and project present a problem that requires them to negotiate meaning by clarifying, asking questions, restating etc. There is not necessarily one right answer. My role is to support, but for the most part, to get out of their way so that they can create their learning experience. This is hard to measure, but I have developed self evaluations and questionnaires, and I check in with students frequently as to how they are managing. I want them to know that their learning process is important to me, and remind them to be cognizant of their successes and struggles so that growth can occur. I also want student involvement in shaping the curriculum. Wherever possible, I work with their requests for tasks, which is demonstrated as I reflect on this curriculum experiment. 

What follows is a series of tasks that I have brought to a class of upper intermediate English as a Second Language learners at the University Preparation level. I expect that students’ language skills are varied, and that their previous experiences learning English will also differ. Fluency is not necessary in order to participate and be successful in this curriculum. Rather, the curriculum is meant to support a community of learners who share ideas about how they understand the culture they have brought themselves to, how they understand themselves as learners and participants in this Canadian culture, and how we are all really ‘travelling’ through our cultures with no ‘end’  to possibilities for understanding such a complex concept. In my experience, each time I encounter a new culture, I learn more about myself within my own culture.  I suspect students experience some similar shifting, so each of us is considering our own culture with a new perspective. Thus we are traveling, and part of the journey results in taking from the new culture and expanding (even if it is ever so slightly) how we position ourselves in our own. 

For example, when I was in Mexico, water was used sparingly and so my appreciation of water conservation grew and has remained with me after returning. To read about it would not have had the same effect as the lived experience of tuning my awareness. Reflecting on such a shift has expanded my view of my Canadian experience, which is the experience I am asking students to consider. In the past, I have asked students to identify personal shifts. Some were able to articulate their experience easily and thoroughly, while others could not. As this kind of personal growth is a process, I have to be content with believing and accepting that each person will have their own path and that I may not have the opportunity to confirm their personal shifts. What I can do is provide a framework for interactions that I believe will open students to the possibility and check in with pointed questions that will draw out their experience; however, the phenomena may not be easy to explain. 

Format of Curriculum:

Implementation:

For each task or group of tasks, I begin with the Implementation which is the task explained and described.  This includes the teaching/learning process, time and class management, and references to any supporting visual or other documents. These are compiled at the end of this section to allow for flow of reading (see page 14). By knowing what the task is, the reader will be able to connect it to my intention (rationale) and improvisation (reflection) later. 

Intention: 

After describing the task and how it is delivered, I explain my pedagogical reasons for choosing the task: what my rationale is for including the tasks in terms of language learning, autonomy, and students’ better understanding of the culture they are learning. This includes cognitive and affective focuses. 

Innovation: 

Finally, Innovation (or, what could/might change) is offered in terms of my experience. In some cases I’ve previously used the task and in others not, so the innovation is not meant to be a definitive conclusion. Rather, it is meant as notes to myself to consider how to use the task again. A strict timeline for tasks has not been included. While I am comfortable adjusting time depending on student engagement and the depth of commitment I see from the students, other practitioners may feel more comfortable planning for specific hours or numbers of classes. I do offer my time allotment for tasks I have used as it may be helpful as a reference point. To clarify: I do use time constraints with certain tasks, because reality is that students will be faced with deadlines in real life and authentic communication demands it.  

Readers may question the use of the word Intention rather than Objective when I am explaining task expectations. I am in agreement with Stenhouse that “In curriculums that deal with knowledge and understanding . . .  to specify learning outcomes in advance is to limit genuine inquiry.” (Rudduck, 1988, p 32). By identifying an end point (outcome or objective) I believe I will control the class and look for specific student behaviour which will limit students’ voices. I trust that they have genuine questions and needs which I may not be able to include in the ‘learning’ I plan for them. As this curriculum focuses on helping international and domestic ESL students to understand the university culture they will be immersed in, it would be naïve of me to say that I can lead them to a certain point in that understanding. Process cannot be measured definitively; therefore I have not attempted to do so in this curriculum. 

In terms of the organization of the document, the first part of the curriculum is narrative (see page 14). The second part of the document is comprised of Teacher and Student Materials (see page 46). The Teacher Materials include a lesson plan with explanations of the student materials that might clarify the intent of the lesson plan, if the reader has not read the narrative portion. The narrative part of the curriculum document serves to connect the planning, process and reasoning for the tasks and projects and refers to the student criteria sheets and other supplemental materials in the second part of the document which includes lesson plans and copiable  materials. 
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CURRICULUM FOR INTERCULTURAL TRAVELLERS:
A collection of tasks and projects

TOPIC ONE:  Cultural Self Knowing - an exploration of who the student is as a learner and a foreigner in a new place. 

THE FIRST PROJECT:  to create a 5 minute skit that depicts aspects of culture shock and solutions for dealing with the difficulties.  

TASK 1:  Silent (written) Discussion

Implementation:

On a regular 8.5 by 11 paper, I write one provocative statement or question which students will respond to in writing. Some examples (and topics) I have used are:  The teacher is the expert; You can’t teach an old dog new tricks (teaching and learning); It is impossible to understand another culture fully, (intercultural awareness/sensitivity); Peace is the responsibility of leaders, (peace).  This semester I used teaching and learning (see page 50).

Students sit around a central table small enough that they can reach the middle. Students each receive one paper, with one statement. They read the statement and then write a response. There is no time limit. They may agree, disagree, explain what it means to them, question what it means and offer their opinion. Once they have responded, they put the paper in the middle of the table. As each student offers their paper, they choose someone else’s paper, read the statement and response and add to the ‘discussion’. I provide three extra papers to allow for fast finishers. This continues until students have worked with at least 5 papers. These could be new statements or they might revisit the one they began with. I don’t specify rules. The discussion ensues In the meantime my role is to help with vocabulary and encourage students to trust their interpretation. I plan at least thirty minutes for this task, although it has gone for fifty at times because in many instances, students are translating from English to their first language and back to English again, and they need processing time. Following the paper discussion, I ask the students what that was like in terms of processing language. I ask:  What was difficult? What was easy? Why? Some answers have been the vocabulary is difficult, or the question is difficult. What they identify as easy is that there is no time pressure, and they can use their own opinion.  I also ask: Why did I give you that task?  Answers such as: You want to make me think for myself; the questions aren’t easy, so I have to think about my answer, are some I have gotten.  I tell students this course is an opportunity to explore the behaviours expected in academic classes, such as analyzing questions, offering opinions, and engaging in discussions where there is not just one right answer.  I write relevant vocabulary: perspective, interpretation, infer, communication, clarification.  With all vocabulary through the course, I provide and teach parts of speech: noun, verb, adjective, and adverb. Students finish by responding to: What was easy about the task and why? What was challenging and why? 
Intention: 

The intention of this task is three-fold. First, it is meant as an ice-breaker that leads to the focus of the class which is communicating ideas and asking questions about topics that students may not have all the vocabulary for, or that may challenge their language ability. Second, this task creates a safe place to experiment with ideas and language while remaining anonymous. Third, it exposes students to open ended questions that require analyzing. Since writing is a mode of communication that most students are comfortable with, they manage this well. Because there is no time pressure to answer, they rely on their own opinion, and there is no wrong answer, it is a manageable task. Exposing them to success right away (although it is hard work!), I have found, results in students motivation to participate in future tasks. Students typically identify that it challenges them to express themselves clearly and that the luxury of taking their time to do this is not a realistic expectation in real communication. They also recognize that these are hard questions to answer and involves experiencing what it is like to be challenged with open ended questions, where there is not one correct or acceptable answer. For many Asian students, their educational experience has mostly involved memorization and preparation for final exams worth up to 100% of their mark. This task does not require that; rather it disrupts their pattern of depending on the teacher (the expert) to give the answer and accepting that it is the only answer. Asking students to respond without the teacher’s input, and to write anonymously, promotes risk taking. As well, because no one knows the writer, students are free to disagree. For many of my Chinese students, in their Chinese school culture disagreeing and arguing is not respectful. Being wrong is something to be avoided in order to save face (save from being embarrassed). Because no one is judging language ability or the content of the student’s written offerings, it is safer for them to offer opinions. This is an important start for students to continue to take risks. This helps them adjust their understanding of education in a Canadian system where one usually has to engage in more than memorizing to prepare for an exam. The student responses at the end of the class serve to give me individual immediate feedback on how students are feeling about the task, themselves and the topic. I give students a chance to tell me about their experience.  I keep both the discussion and the answers to the final questions as a means to revisit how I’ve worded the questions and statements and to see what the answers reveal about student understanding. It also provides a baseline of student’s language skills. From their writing, I sometimes identify other topics to include in the course.

Innovation: 

Each time I’ve used this task, I have created what I thought were simply put questions, but I realize that the grammar and assumptions contained in the question are more complex than I’ve planned for. Despite having evaluated the questions prior to giving them, I’ve usually had to give help with one or two vocabulary items and break down some questions so that students can focus on their answers. I have come to the conclusion that while this is confusing for students at first, the focus is on the interpretation of the question, a skill they will need for conversations and other classes. If I give them easy questions, I don’t think the analyzing will be as rich, so I accept that for some it will be a bit intimidating. I have used this preliminary task to focus the rest of the course, which will change as the students require. 
TASK 2:  Pairs Contact Assignment: Interviewing International and Canadian Students 

Implementation: 

Student pairs interview a specific list of people (a new to Canada student, an international student with some experience in ESL and academics, Canadian students and a Canadian adult).  Interviews take place on campus. The interview questions are: What do you believe about teaching? What do you believe about learning? They are given two days to accomplish the oral and written part of the task. The process begins in class. I elicit and we walk through a script that demonstrates politeness, how to accept a decline to be interviewed and the direct questions previously mentioned. Part of the task is for students to ask additional questions to help them share their findings, any surprises the interviewees provide and lingering questions they might have about the interview questions. I scaffold this by asking them to work in partners and answer the question: What do you believe about learning English? While eavesdropping, I collect answers and categorize them as comparisons, cause and effect, explanations, examples and descriptions. Students do the interviews (see pages 55-61). The next class they share their findings.  I use and encourage use of vocabulary from the last task (perspective, interpretation, infer, communication, clarification).  This discussion takes approximately thirty-five minutes. 

Intention: 

The purpose is to have students begin to see themselves as responsible for their learning and to expose them to different perspectives on teaching and learning. By sending students out in pairs that I chose (to facilitate those weaker students having support) it meant they had to negotiate the extra questions they would ask, and whether they did this prior to interviewing or in the midst of it, they later had an opportunity to reflect on their contribution to the interview tasks. Asking specific questions tends to be a weakness with the students I’ve had, so I want them to have the experience of asking complex questions and realize that there is much to learn in the skill of clarifying or negotiating meaning, which becomes a large focus for the rest of the semester. I want to reduce some of the stress of approaching strangers with no way of knowing whether it was going to be a smooth transaction (accent, speed of speech, complexity of language, and language ability were unpredictable). Partners could share this stress. As well, this is the second class, so it gives some time for one-on-one relationships to form, which did happen. 

Innovation: 

At the mention of conducting interviews on the second day of classes, students were visibly nervous. I wondered at the time whether it would be better to wait. I believe both options are reasonable. To force interactions with others right away may have helped them to focus on what they needed as individuals to succeed in the immersion experience, thus resulting in intrinsic motivation. To leave it until later may have given them time to become better questioners. Both are valid. Previously, I hadn’t taught specific language for interviewing, but this time I wanted to know how well students were prepared before interviewing. I found that formulating questions was weak, so I modelled and gave students this language. The feedback I got from students was that the most stressful interviews were with Canadians because they speak quickly and use vocabulary that students are not familiar with. This was an authentic exchange of communication where memorizing a script would not be efficient or effective. Students reflected that they had to improve listening and speaking. Only a few identified that they didn’t know how to ask proper questions, but when feedback was shared with the group, they agreed that more practice would help them be succinct and effective asking questions, which would make the task more successful. I suspect that many ESL students are taught mainly to answer questions and to form simple who, what, where, when, why, how questions that require short answers. I felt they would benefit from more time working with more complex questioning techniques that will increase fluency. 

TASK 3:  ‘Note Taking’  From: Louis Armstrong’s “What a Wonderful World” 

Implementation: 

The song is played three times. The first two times, students use crayons/felts to draw what they hear. They are not to write words. I scan for use of symbols and any indication of the student noticing, even if it isn’t the complete vocabulary item (e.g. they might put a splotch of ‘red’ after hearing “red roses too.”) In pairs, students share what they heard and explain what their images. I identify symbols and ask for explanation (e.g. love is a heart). I ask: What was the experience like? It’s not easy because they cannot document everything they hear, and they are constantly switching coloured pencils in order to depict the lyrics accurately. I ask what the task reminds them of, which is note taking. We listen to the song again, this time with the lyrics (see page 64). It’s rare that everyone will have drawn the world despite its mention three times in the song. This leads to eliciting what works in note taking (using symbols, listening for repetition) and what didn’t (trying to write word for word). The class generates a list for effective note taking. I usually have to contrast focused listening as opposed to listening for the gist. Vocabulary given includes: gist, focused listening, symbol, specific, vague, interpret, repetition. Students are given a copy of “Effective Listeners” (see page 65). 

Intention: 

This has been an effective experiential learning task. While some students have had experience taking notes in another language, many have not. Students reflect on how they handle the challenge of listening to another language, trying to make sense of the content and choosing what is worth noting. Consistently listening for gist, key words and repetition are a challenge as many attempt to scribe word for word. I have chosen a ninety second song to reduce the total number of words they have to deal with. Inclusion of coloured pencils and the exclusion of writing words means they have to process what they have heard and produce accurate images. I believe that the stress  created when going from words to pictures may imitate the act of translating which may lead to figuring out strategies such as using symbols. It may not occur the first time they hear the song, but many are problem solving for the second and third listening. Allowing more than one listening gives them a chance to plan for the next round, which is similar to a classroom where vocabulary and concepts are repeated and may need more than one listening to grasp. I have also seen students’ perceptions of their responsibility change. For example, when I ask them what was hard about the task, a typical answer is that there is too much vocabulary and it is too fast. The problem is the song. After generating the skill list for effective note taking, I ask again what would make note taking more efficient and effective. Students don’t say that an easier song would help. They focus on what they have to do when they are listening. 
Innovation: 

It may be helpful to stop students after the first listening and ask them to share with their partners. I grapple with providing an answer earlier versus letting them struggle which may lead to a deeper appreciation of the demand of the task.  Waiting has resulted in students concluding that they need to improve their focused listening skills. They know they can’t let information come to them. They have to be actively listening and analyzing at the same time in order to make decisions about what to record, which demands focus. So far I have considered this effective, but there is still the timing question I grapple with. A solution is to try the other way so I have another perspective on students’ process. 

TASK 4:  Exploration of ‘What is Culture?’ - discussion

Implementation: 

Students pair up and discuss: What is culture? They write their ideas on large paper, which is posted and read by all. Students are encouraged to probe the answers. Question stems such as: What do you mean by …..? Can you give me an example of…..? Can you explain what …… means? are written on the board. I model and guide students to use them. When there are no more questions, students return to their seats and I introduce the terms metaphor and simile. I ask them to offer a metaphor or simile from their culture from the stem: Life is….. I ask for clarification by restating, or reusing the question stems that are still on the board. Students are given the “Culture is…” sheet (see page 68) and focus on how we greet each other.  I demonstrate the Canadian way (shaking hands) and we greet each other with students’ cultural greetings. Vocabulary and concepts on the sheet are reviewed. In pairs, students compare cultural differences and similarities of a few. Still in pairs, all discuss “Culture is time issues” which is later shared with the whole group. This leads to on what is new or unfamiliar or not understood about time aspects of Canadian culture. I offer the North American values of ‘time is money’, and ‘there is never enough time’ as examples of how being on time, having time limits and not wasting time are cultural norms for many Canadians. I elicit whether students have had clashes with this. Inevitably they have. I answers questions about time or any other Canadian, Kamloopsian or university-based culture questions they have. To complete the task, students send me a voice message about their conversation with their partner. 

Intention: 

This is an opportunity to expand my knowledge about students’ cultural norms to address student concerns and needs, and for students to have more language and understanding about culture. My intention is to help students become more observant of cultural differences so they can identify their struggles and ask for help appropriately. I believe culture shock, which affects all students at some point and to varying degrees, is important to address.  It is the shock stage and subsequent negotiation and integration/ acceptance stage areas of culture shock that should be focused on in this course. For students to manage culture shock, they need to have the language to talk about it and identify areas of concern, so can seek help. (For a more detailed explanation of culture shock, see page 77-79). In addition to my practical needs, when I survey students at the beginning of the class, they consistently list ‘learning about other cultures’ as a primary interest. This is not surprising, as I found the same happened to me during my research in Mexico. With this task I am challenging them with concepts that require analyzing their cultural norms and synthesizing the ideas for others by giving examples and explanations. Within the answers they will have an opportunity to link the concepts to food, clothes, celebrations or whatever naturally comes up in the discussion. The result is we all have a better understanding of some of the more subtle aspects of different cultures. The voicemail to me is unrehearsed so I can gauge how well students have followed the conversation, whether they can summarize what they heard, and how fluently and comfortably they can speak. They are asked to record just once, which puts pressure on them to strive for a smooth and accurate communication. This can be very challenging, but they will need to build confidence in impromptu answering as part of authentic communication. I   respond to each student by acknowledging progress and making suggestions for improvement. 

Innovations: 

This might be another opportunity for students to do a contact assignment or to invite an academic class to participate. I could let students lead a discussion about specific cultural aspects they want to explore and share. The challenge is that there are so many “Culture is..” topics that it is difficult to choose which one or ones to explore. In some cases I’ve been able to address five in a class. In others, only one can be covered to what I feel is a sufficient depth which means that students are engaged in questioning. While students are clarifying I can notice the kinds of questions they use and prepare to guide them with more. 

TASK 5:  Ethnographic study of Academic classes to compare/contrast classroom culture, instructor/student roles and self assessment of strengths

Implementation: 

In advance, interested instructors of academic classes were contacted and asked to provide a schedule of their classes. My students signed up for one academic class. More than one student could visit the same class. Both the instructors and the students received the guidelines (see page 70). Students were not to participate in the classroom activities; they were there to notice. Specifically, students were to observe the class for the first 50 minutes. Criteria involved following a timeline (or, schedule) to observe and focus on different aspects of the class. For example, for the first 10 minutes, they were to take notes on what the instructor was doing and talking about. I modeled examples such as the instructor is reviewing the last class, asking if anyone has questions from last class, giving instructions, etc. The next ten minutes focused on instructor/student interactions such as who is talking, how are they using visuals and materials and what is the arrangement of the people. The next twenty minutes was spent on noticing interactions as well as listening for repetition of key words and noting any questions my students had about the class. The final ten minutes was to consider the observations of the previous thirty minutes and answer the questions:  

1. 
What are some similarities to and differences of this class and: your other ESL classes at Thompson Rivers University (TRU), and your classes in your home country?

2. 
If you were a student in today’s academic class, what skills would you need to 
be successful? 

3. 
What are three skills you need to improve to be prepared to do well in academic 
classes? 

The academic class visits happened over a week, after which I collected their notes and written answers. In class, students shared their impressions with peers. I asked: What is the purpose of this task? Answers included to get an idea what happens in an academic class, to expose them to a variety of English accents, and to have them think about and prepare for what might be a very different classroom experience than what they were used to at home and in ESL classes.  

Intention:  

I wanted to know whether they were focusing on what they already knew, or questioning what they didn’t. I feel it challenged them to step out of the student as participant role and into student as detective role. It would require focused listening, note-taking and analysing, which were skills previously practiced. It also demanded that they consider a real academic classroom culture in relation to themselves as learners. Identifying skills or attitudes they need to develop to be able to feel comfortable when they enrol in academic classes is meant to promote autonomy. 

Innovation: 

I’ve done this just once and in hindsight I feel I didn’t prepare students for the experience as best as I might have. At this point in the semester, students had had much free-talking time, and just a few criterion referenced tasks. I believe they had become accustomed to thinking that their participation in class was their decision. Either that or they didn’t understand my instructions, or possibly they forgot about them when they were in the academic class. Five of the eleven students joined in the group activities in the class and had no observations of the class as a whole or the specific interactions of the teacher with students. They responded that the class was hard, students spoke too fast, and they weren’t very comfortable. They were reacting the same way they did before when they said the song is too hard. They were not focusing on themselves as active learners, an attitude which I believe is important for autonomous learning to increase.

Next time, I need to justify to the students why they are not to participate. First, because it prevents focused observing; it is hard to participate and step back and observe at the same time. Second, the purpose is not to learn about the content; it is to compare and contrast to their previous experience, because it is the differences that they will have to grapple with on their own later. Third, entering an established classroom culture, compounded by a language barrier, is not the pressure I wanted them to experience. Next time I will be more direct with the accommodating instructor and my students, because this task is meant to “be one that supports the exploration of evidence in the pursuit of understanding.” (Rudduck, 1988, p33)  I understand this to mean that the act of observing the evidence (the actual academic class activity) and exploring how it connects to their own lived experience is what is necessary in orer to support their cultural learning. My intent is to have them explore, rather than for me to give answers, as I cannot guarantee what they will discover. 

Feedback was that it was the most valuable task they had done, whether they followed instructions or not. It was valued because they knew it provided a window into future classes and reinforced that the questioning skills and discussions in class were directly related to student behaviour in an academic class. Ideally, academic class visits would happen more than once during the semester, especially when students are doing presentations, which is another skill set that many of my ESL students have not been subjected to. 

TASK 6:  Culture Shock Bingo: a game that introduces and reinforces   vocabulary (learning style, immersion, adapt, discouraged etc.) while exploring meaning in the context of culture shock 

Implementation: 

Students are given instructions that this is a race based on a common Canadian game. They must fill two lines of the grid in order to complete it. Once completed, they yell “Bingo”. The grid has general statements such as “Canadian food is terrible,” and “I” statements such as “I want to go home now!” (see page 76 ). First, students choose a statement, then turn it into a question. For example, if a student chooses “Canadian food is terrible,” the questions “Do you think Canadian food is terrible?”, or “What do you think about Canadian food?” would be acceptable. The aim is to find someone who agrees that Canadian food is terrible. While students are quizzing each other, I listen in and help with question formation. Students have to find a different person to fit different statements. Once “Bingo” is called, we gather as a group and match each statement with class members. I ask: “What topic do all these statements fit into? How are all the statements related? What do you think the main topic of these ideas is?” Usually it takes time to identify ‘Culture Shock’. 

I briefly explain the stages of culture shock: the initial Honeymoon period characterized by an “Everything is exciting, different, and perfect” feeling. I tell the story of being in Japan and feeling like a movie star because of the attention I got at train stations and how, when I’d get to the department store at opening, the clerks would line up along the aisle and bow as I passed by. Shock is the next stage, during frustration  from lack of familiarity and language barriers grows. During my stay in Japan my frustration grew to a point where I was prepared to drop a suggestion box in the office of the president because things weren’t like home, and home was better. The following stages of Negotiation and Acceptance involves recognizing and embracing that all is not perfect, and working through it. I knew I was at this point the first time I went to the bank for what I assumed would be a 10 minute transaction. After forty-five and seven people counting my money, I was more amused at time spent than frustrated at time wasted. Things were not as bad as I thought and I was able to acknowledge myself as Canadian with expectations, but able to operate in a Japanese world. 

After sharing my experiences, students offer their own stories. Next, groups that are a mix of higher and lower level students are formed. Each group is given three vocabulary items from the Bingo grid and each student copies it. Typically this ends the day. Individual homework is to and prepare to teach the words to the group and how they would be used in the context of culture shock. Each student receives a detailed explanation of the stages of culture shock (see page 80). At the beginning of the next groups meet and prepare to teach peers. I eavesdrop to make sure they are prepared with reasonable answers. Each group presents its vocabulary. My role is to correct or clarify by eliciting examples, descriptions, contrasts and comparisons and explanations. Students are told the vocabulary will be used in the next project. 

Intention: 

I have found that most international students do not know about culture shock and it has been helpful for them to know that going through the stages of culture shock is normal. Repeatedly within the first few weeks of a semester, some new to Canada students get ill due to poor nutrition and time management, and being stressed. Positive stress such as meeting lots of new people and losing sleep can be as much of a concern as withdrawal, depression and not sleeping due to worry. Identifying the stages validates students’ experience, without placing a judgment on it. Because it is part of a process that each will encounter at different times, with different intensity and duration, providing students with language to express their experience empowers to ask for help. There have been many reactions after introducing the topic.  

One student burst into tears, so I took her to another room where she told me she missed her friends and couldn’t concentrate.  Another spoke to me after class and said he was frustrated with the messiness of his shared apartment but didn’t know if it was okay to tell his roommates. 

Incidences of students trusting me to share their culture shock concerns have increased, and each time a student approaches me for help, I am reinforced that this personal, realistic approach to acknowledging how well students are adjusting to Canada is important. I believe it is more valuable than simply reading about culture shock. Providing vocabulary prepares them to articulate their state of culture shock. I have found that virtually no one in the class is without an anecdote about their process and sharing a similar state of struggle seems to give students another way of bonding when communication is impeded by lack of words. In later classes, students retain their understanding of culture shock as well as the vocabulary. The topic is not left here. I have checked in with students over the semester and received positive response to my attention to this issue. 

Innovation:

The first time I used this game, most students knew a bit about culture shock. This last time, none had, so I had to give the topic focus. This year, after having students answer midterm check- in questions that probe about culture shock, I scheduled individual student interviews (see page 88). I likely wouldn’t have found out as much about individual concerns if I had approached the topic in a group discussion because for many students (this was also confirmed in the interviews) being wrong or seeming weak is neither desirable nor acceptable. I knew this from previous research about cultures, but this was a significant message for me to learn more about cultural norms beyond those I believe I understand and to include students in the curriculum development. I believe this activity has led to student empowerment. Over time, it has led me to add to how much time I provide for this topic. In the past, I have introduced the topic, and then ‘checked in’ throughout the semester in the class, in a group situation. I plan to check in with students frequently over the rest of the semester. 
PROJECT 1:  Culture Shock Skit:  Group creation of a skit which includes writing, (inclusion of assigned vocabulary for culture shock), and presenting to the class. 

Implementation: 

I assigned groups of three or four, based on language ability, leadership qualities, and a mix of cultural backgrounds. Previously, students had interviewed friends about what they found hard about being in Kamloops and Canada and at Thompson Rivers University. Students had time to discuss these, and peers’ stories. I demonstrated the writing conventions for a play, including describing the scene, and dialogue. Homework was to consider a plot for the skit. On the second day, I gave specific criteria. Speech quality, grammatical accuracy, inclusion of vocabulary previously learned, and a story that clearly demonstrates one or more stages of culture shock as well as possible solutions are required (see page 86).

During the writing stage, I observed group dynamics, helped students to stay focused and reminded them of the criteria. I collected completed scripts, edited for grammar and vocabulary and made copies for each group member. Next I demonstrated blocking (placement on the ‘stage’), voice projection and miming for a realistic affect. I encouraged inclusion of props. The third class, students rehearsed. Criteria was rechecked for an opportunity to make adjustments. I moved around the room giving suggestions for voice and movement to make the portrayal as realistic as possible. This was a 50 minute class. Just prior to the performances, I led a voice warm up to help nervousness, then the skits were presented, while I took notes to be used for individual and group evaluation. 

After the skits, I elicited the process involved: brainstorming, negotiating and problem-solving to choosing a story, writing it, and presenting it. Self and group evaluation was done by sending me a voice email (see page 87). Vocabulary was given for an upcoming quiz (which would be presented as individual interviews): perspective, meta-language, strategy, transfer, challenge, integrate, specific and broad.
Intention:  

I want students to use the culture shock vocabulary in context and to choose culture shock stories that are relevant to them and helpful to others. One example a grocery store misunderstanding where confusion and frustration over finding an item is due to pronunciation problems (papers/peppers). No demonstration or examples are provided by me unless students are flummoxed because I don’t want to be the expert of their experience.  I guide only to help the skit be believable. DELETED  

Part of the rationale for this project is that most students have not explored this kind of presentation in their home country so there is an element of risk in acting in front of others.  The required group work facilitates brainstorming, negotiating, problem solving, and transfer of other skills such as writing and interviewing. This creative process can be a challenge for students whose education may have involved only memorization and solo study. 

Specific criteria for the skit focuses on their ability to enunciate clearly, use accurate grammar and participate equally because I can’t assume that they will automatically do this. Inclusion of the vocabulary requires analyzing and synthesizing to use it accurately. In the self evaluation, the questions to reveal synthesis included: What stage of culture shock did your skit represent and how did you show it? To check for explanation as opposed to definition, students chose one assigned vocabulary item from their skit and explained what it means in the context of culture shock. Other questions address students’ perceptions of the success of the group, and individual work, to reveal the affective response. The responses demonstrate whether students are just following directions, or integrating the language and concepts both cognitively and affectively.  

Culture shock is not a topic dealt with in academic classes, yet it can affect students’ academic success in varying degrees. In this task based learning exercise, they use the language in context in order to help them deal with culture shock for themselves or others, which I will ‘test’ this during the oral interviews. 

Innovation: 

I think using theatre games to explore story would support students to produce details in their plot. One of the hurdles I’ve seen in the few times I’ve used skits is that the story is discussed and agreed on, but not fully played out which confused the audience. All members of the weakest group pointed out that the story needed more ‘ideas’. This included a better lead in to the scene, more dialogue to establish the problem, and more time to develop the story. Perhaps having students tape themselves then watch and review prior to performing might be helpful. Using a checklist for the skit could be valuable preparation for academic classes. 

TOPIC TWO:  CULTURAL LEARNING: A REFLECTION
PROJECT 2:  Debate:  A series of tasks leading to the debate

TASK 1:  Analysing language learning - using an M.C. Escher image to relate to language learning in general and specifically to the class. 

Implementation: 

The image “Bond of Union” of M.C. Escher (see page 96) is presented to the class for their interpretation of: How does this image represent communication?  Students offer their perspectives and justification. I probe for clarity or encourage more detailed answers by asking for examples, contrasts or explanations to provide more meaningful and clear answers for peers. Each student offers at least one idea. Next I ask students how the image represents this class. One student pointed to the negative space in the heads in the image and concluded we are not ‘finished’ learning English. This segued to the major focus for the rest of the semester which is being able to ask more accurate and specific questions. 

Another Escher image, “Relativity”, (see page 97) is presented. Students brainstorm and verbalize specific open ended questions they might ask about what is occurring in the image. I encourage them to walk around the image as the perspective is unclear. I remind students that the focus is to practice asking better questions for accuracy in meaning, clarity, and specificity.  A challenge in questioning is to consider how they are analyzing and choosing the words to use to get an appropriate response.  This is meta-language:  thinking about and verbalizing how they are using language. I encourage the use of the vocabulary from the past classes. Students in pairs write down as many questions they have about learning English.  As each pair reads one of their questions, I answer the questions for them incorporating vocabulary from the classes.  

Intention: 

I wanted to know what students have been thinking about and grappling with when they are faced with communication problems. I don’t want to rely on a textbook and I don’t want to lecture or give an article that provides the answers; rather, I want to hear their voices. I also wanted to see if students were connecting other classroom experiences to the idea of communication as a whole. This includes clarifying by compare/contrast, description and open ended questions. I haven’t acknowledged right or wrong answers; rather, I’ve pointed out different perspectives to reinforce that many answers are possible. These are questions that may be addressed again later during the interview.

Innovation: 

This is the first time I’ve tried using an image to stimulate a conversation about communication. I have used it with literature where everyone has a similar basis for identifying the elements of a story, but I thought using a provocative image for a very broad concept such as communication would provide multiple views and insights. This was one of those classes that I wish I had taped. The answers to the first image were complex, poignant and served to remind me that language can be a barrier to communication, but when students are given ample time, it certainly is not a barrier to thought. Thirty minutes was spent on the first image. Students were analyzing and synthesizing personal experience and connecting it to the larger context of what communication skills they would need to participate fully in an intercultural class (they included ESL classes as well as academic classes in their comments). They were able to express their ideas effectively and asked for help if they needed it. I understand this to be motivation to share what they think is important to them and others. It required very little prompting and all students participated in what I interpreted to be a relaxed manner, despite their language stress.  There was flow. The next time I do this, I will need to keep in mind the oral ability of the class, and possibly be prepared for a less fluent conversation. However, it will be worth it. In hindsight, I think this experience prepared them for the approaching quiz/interview.

TASK 2:  Individual Interviews (a quiz):  Communicating with accurate grammar, sentence structure, pronunciation and question formation 

Implementation: 

Students signed up for a 20 minute meeting with me outside of class time. They were told 3 weeks prior to the quiz day that I would be asking them questions in order to gauge improvement in grammar, pronunciation, enunciation and sentence structure. I told them they would not know my questions, but that it would not be something that was totally new for them. Another part of the interview would be to have them explain their first paper from the Silent Discussion from the first day. They needed to review what was written and be prepared to tell me about it. They also needed to pose two open questions for me on any topic they wanted.  In the interview, I first asked the student to tell me about the silent discussion statement. Then I used some of the questions I had previously asked and they had answered via email (see pages 91-94). In both parts I probed for more information about responses in order to get a better grasp of what culture shock stage students were in. Lastly, each student asked me two questions. I had created a criteria sheet for evaluation, but did not use it. 

Intention: 

As many academic classes have some sort of quiz or test to measure student ability, I felt that students needed to experience that in the ESL class too. I know that speaking under pressure without knowing the exact topic is unnerving but I wanted students to avoid memorizing answers because it would not demonstrate their capability to communicate in an authentic situation. As well, I wanted to test their ability to use strategies to communicate when they respond to my questions. Would they use strategies I had previously suggested? Would they ask for time, use a dictionary, a scenario or an explanation to get their point across? Would they include the vocabulary from class that would help them be succinct? Could they maintain a twenty minute interview - a length which I felt was a reasonable time that would reflect a meeting with one of their other instructors? I also wanted to listen carefully for individual improvement such as enunciation. My intention to use a criteria sheet was to identify specific language areas for students to work on such as pronunciation, grammar, etc. and to count errors as I thought it would mean more to students if they had a number to reckon with. (I haven’t forgotten that many students are used to seeing their ability quantitatively evaluated.) However, rather than using a check list for grammar points, the running scribe of students’ speech I produced was more indicative of the specific skill area they would benefit from working on, whether it be verb tense, pronunciation, etc. 

Innovation: 

This experience has motivated me to use the interview model in all courses. While I scheduled twenty minutes per student, in the future I would allow for at least thirty, as each ran overtime and I didn’t want to stop them. As well, I am motivated to learn more about cultural. The experimental interviews have fed my desire to support students, and to be open to letting the curriculum flow, which is demonstrated in subsequent tasks. 
I’m happy with the way I structured the interviews and prepared the students. By including cumulative concepts and vocabulary I was able to check whether they had been amalgamating the language. 

From the interviews came questions that fortified for me the value of using the theme of culture and giving students time to reflect on their learning. The majority of students’ questions involved the process of learning English, or adapting to the classroom or Canadian culture. They revealed fear to make friends, low self esteem and unwillingness to risk taking part with peers or teachers.  Most disturbing for me was that one student from Syria had been experiencing racism which is confusing and affecting her sense of who she is in Canada. I had not expected this. This led me to question how my plans for the semester could be adapted.

One of the questions on the midterm questionnaire asks for tasks and activities that would support students in future classes.  There were some very reasonable, insightful and doable things, that I’ll identify in later tasks in this curriculum. The impact of the racism comments was that I took time to find out from her how it could be dealt with in class in a sensitive way for her. We decided that looking at how media control our information could be a controversial topic for her to lead a discussion. In the meantime, I will need to do some research about Syria so that I am more prepared to support her in the class. 

All of the individual interviews gave me a chance to connect on a more personal level with students. During my research in Mexico, I decided that I too had to risk if I expected students to. Opening myself to a more personal relationship and understanding of students has been well worth it.  Prior to going to Mexico I struggled with following a static, prescribed curriculum and distancing myself from students. The result of experimenting with a curriculum that significantly addresses the affective side of learners is proving to lead to me to be in a better place as an instructor. As well, allowing for the students to direct curriculum is the risk that I have to take in order to reflect on the validity of my research, but I trust my intuition. It is for that reason that I didn’t use the marking sheet for errors. I didn’t need to count errors for students to accept my suggestions for improvement. In fact, they didn’t ask for ‘how many’ errors they made which made me re-evaluate my assumption. It seemed enough for me to ask what they had been doing to improve, to know that my qualitative feedback was meaningful. The results of their upcoming presentations consolidated my judgment on this. 

Task 3:  Presentation - A Hero From Your Culture

Implementation: 

First, I elicited what students know about presentations. I modeled a presentation about my Canadian hero is Terry Fox, which included realia such as a Terry Fox memorial coin and visuals, and miming for effect. After the presentation I asked students to identify the parts of the presentation (introduction, body with support, conclusion). I asked them which part of the presentation stood out for them – information or the method of presenting (e.g. using an overhead). They singled out the realia. Students are given my presentation outline and the criteria for their presentations, which we go over in class (see pages 99-101). 

On the presentation day, to warm up I gave topics that for pairs to discuss. The topics demand the use of different verb tenses. Students then worked in threes to practice their presentations. The first peer focused on what would strengthen the presentation- grammar, speech volume/clarity/speed. The second peer checked that criteria was fulfilled. Each student presented once, while I timed them for three minutes. Then they used peer suggestions and practiced their presentations by talking to the wall, which I have found helps to relieve their stress. Just before the formal presentations, I reminded them that only they know what they intend to say and in what order. If they feel nervous or forget something, they are to take some silent time to breathe  to settle their anxiety, and to remember that we are a supportive group of people.  Presentations proceed. After each presentation, there is time for peers to ask questions. Each student must ask one question over the course of all of the presentations. 

Intention: 

By asking about the organization of a presentation, I’m looking for the identification of how it broken down like a paragraph which is something students should have had experience with and will help them to do an outline for this presentation. Students have now worked in unstructured large and small group discussions, have been given opportunities in class to negotiate meaning when offering ideas and asking questions, and have had feedback as to their personal English needs for improvement. The classroom atmosphere is one of support and curiosity to find out about each other and discuss aspects of culture they may not otherwise. A presentation allows for uninterrupted informing.

By using the topic ‘A Hero From Your Culture’, I intend to draw attention to an action or attitude which is valued in the culture. A practical need is for students to become independent in the class and present on their own. Individual presentations are common in many academic classes, so this will support that requirement. I chose three minutes so that students can prepare three main points (similar to what happens in paragraph construction) that they know well. Preparing for more than three points or three minutes can be so much information to mix up that it becomes overwhelming for them. It’s important to me that they have success with this first solo, structured and serious presentation, as I will demand more of them later. 

Innovation: 

In the future, I may need to include more time to help students to develop an outline to use as they do not read during the presentation. This round I checked their outlines on the same day of the presentations (two days later) but had encouraged students to make an appointment to see me beforehand if they needed help. 

Students could do a short presentation such as this at the beginning of the semester when I could link it directly to the ‘Culture is…’ handout. It may take more preparation time, but it would also allow for other presentations during the semester. One of the requests for tasks was to do presentations and I think I’ve forgotten or not paid attention to the fact that some students have already faced presentations in other classes without necessarily having had preparation practice, so it would be more supportive to do this earlier on. 

The other consideration is whether to let students choose the culture topic that they want to discuss. My choice may not motivate them as much as if they had a say in it. I suspect I would have to take more time to check in to what they were going to present and be mindful of possible information shared that would not be appropriate to others in the class. I learned that when I once used the proverb: It is better to keep peace than make peace. A student from Turkey vehemently disagreed and opened up a political discussion, blaming Turkey’s lack of ability to join the European Union on pressure from other powers such as neighbouring countries. Of this topic I knew nothing. This might have potentially become a conflict and at this point I am not comfortable dealing with an eruption where I have no ground to facilitate a discussion. This I’ll address later when I have students take over the topics of discussion. 

PROJECT 2:  The Island - an exploration of society and culture via a debate.  x  

Implementation: 

This is the group of tasks that lead to the debate: 
1. 
Three groups of three or four students are formed. The same group members will work through the first three tasks together.  Students are told that they have been chosen to move to an uninhabited island and start a new life. They are given 15 minutes to make a list of items they want to be sent by boat. The boat is as big as the classroom. They will get one boatload of goods only. I do not question or interrupt their group work (see page 103). After fifteen minutes I give a map of the island on which they have to identify specific buildings and services such as sewage treatment area, garbage etc. (see page 105). They negotiate where to place items. If they have thought about it, they will incorporate their boat load into this planning. 

2. 
Students are sent on a contact assignment to ask two other people how they 
would plan the island, and what considerations they would need for beginning a new society (see page 106).

3. 
The next class, students are told they are now on the island and must decide who will be the leaders and make the decisions. New groups are formed to represent the elders, business, and general public (see pages 113-115). These are the groups they will be in role for to do the debate. Groups know only the role they have been assigned. Groups break off to plan the debate. Each group is to persuade the others to vote for them to be leaders of the island.  This can take anywhere from thirty to sixty minutes. My role is to probe their reasons and give them language to express their ideas if necessary. 

4. 
After 30 minutes, the class regroups and views the debate rules written on the board 
(see page 117 -vocabulary is explained as the need arises): 

· Each group will have 10 minutes to present their argument. Each person in the group needs to speak equally. 

· The audience must listen and take notes only. No interrupting. 

· After all representative groups have presented, you will be given 20 minutes to compare notes and prepare for the rebuttal. 

· You can choose one or all students to rebut. You have 3 minutes total time to rebut. 

· After all the rebuttals are finished, you will vote for the leaders of this new society. 

· At all times, respect people and ideas. It is unacceptable to be rude, interrupt, or make someone feel stupid. Your job is to consider the argument and explain why the argument is strong or weak. Do not refer to the person who is presenting the argument. 

Students are given a handout with gambits to help them to work through the rebuttals (see page 108, number 2). They then are given twenty minutes to prepare for the debate. If possible this is done in different rooms. After twenty minutes the debate takes place. My role is to introduce the groups in their roles, keep time and make sure procedure is followed.  After the debate concludes, students vote (out of role). We end the project with a discussion about the strengths and weaknesses of each representative group that wants power. 

5. 
The final task is a reflection of all the tasks the debate and personal value to society (see page 119).

Intention:

Rather than choosing a topic and having students take sides, my intention is to provide an opportunity to build empathy around the issue of power and individual worth. To begin with what seems a simple task - ordering items - and leading to an analysis of who deserves power serves to extend students’ initial reaction to the depth and details of answers that they could provide for other questions in this or other classes. Many students stay on the surface or are vague with written and spoken answers, so this encourages making connections to understand at a deeper level. 

I am exposing and encouraging them to consider different viewpoints by using process drama. In process drama, students do not rehearse. They are given a situation to react to. While this doesn’t have to be a reaction while they are in role as another character, I have found that in role, students work hard to be heard. It is like putting on a mask so it is safe to reveal another side of oneself. In addition, process drama demands quick thinking quickly and processing language well to be convincing.

Usually there are students who do not connect individual tasks until the final written reflection. When they finally do see that what they perceive as a silly role play is actually a reflection of how society works, they value the individual tasks and admit that they hadn’t thought deeply about the intricacies of a group dynamic. Not all students need this nudging, but for those that do, it also enables a better understanding of what I mean when I continuously ask them to connect ideas, and consider why I am asking a question. The answers rarely are recall, and nor will their academic instructors’ questions necessarily be. It gives me another opportunity to ask them to consider why their instructor asks a question and to encourage them to consider what analyzing, synthesizing and evaluation the question demands? 

Innovation: 

I quite like this project. It allows some contact time to expand different perspectives to strengthen the student arguments, and has repeatedly revealed students’ analytical process. The first task is usually considered simple, but by the time they write the final reflection, they understand how seemingly simple information is actually an insight into whether they are focusing on a local question or considering its more global application. This includes a personal view of what an individual needs as well as what the group would need.  I could change it by adding more contact time to build the complexity of the third task, which is to plan the island. I suspect that there would be more tension coming from the conflict of water, sewage and historical (the ancient drawings on the trees) considerations. I could also use better visuals, and more authentic props such as the boat order form. Although it hasn’t happened yet, I anticipate this to be a less demanding venture as students who come to TRU become more worldly, so I could create more tension by announcing that the inhabitants of the island speak three different languages. This would serve to insert more stress and negotiation of how to manage the issue of communication and cultural differences.

TOPIC 3:  CULTURAL TEACHING, STUDENTS IN CHARGE
PROJECT 3:  Individual discussion

Task 1:  Mini Discussion

Implementation:

Prior to this day, students were given the ‘Gambits’ sheet (see page 108) and asked to review it. Their topic to prepare for was “A Problem(s) in my Country”. Depending on the class size, there could be groups of 4 or the whole class can participate at once. Students were to present the problem and a few reasons why it exists. Peers were to probe, so the presenter needed to be able to answer questions. Each discussion was about 10 minutes long. My role was to help with vocabulary and clarify wherever necessary. At the end, students learned they would lead a discussion on a controversial subject. Students signed up for a date to do this.  The discussions begin a week or so later. 

Intention: 

This task and its topic are chosen for two reasons. First, it was the one task that resonated with me while I was in Mexico because I chose something personally relevant and important to me.  Second, this was a request from one of the students. He actually wrote in his midterm check in email that we should have a discussion on important topics like a problem in our country. I agree topics have to reflect real life situations and they are not always happy stories. I believe that showing only positive similarities between cultures creates a negative gap in the learning of other cultures.  By talking about the problems, cultural values may be revealed and perhaps we will gain a better understanding of other peoples. It also addresses the culture shock ‘shock’ stage where we believe that ‘home is perfect’. If students reveal they are in this stage, I can take time to check in and support the transition. Finally, this discussion which puts each student in charge of the group is an exercise in leadership that will be a testing ground for the marked assignment later. Ten minutes of probing and questioning should be enough for this task. 

Innovation:

This is the first time I will have done this having one student lead the class. In the past I have used it as a small group discussion. In terms of skills, I am hoping to see that students are using any vocabulary, questioning and explaining skills taught in class. I will use this to guide how much teaching to do for their future discussions.  Because I wasn’t part of every discussion when I’ve done this before, I wonder if I should spend time on guiding the discussion in terms of talking about the situation, and not putting blame to anyone in particular. Perhaps this is unrealistic if I want to have an authentic discussion. I’ll have to revisit this during or after discussions to allow for student input. 

Task 2:  Gambits
Implementation:  

I explain the previously given gambits in detail (see page 108). They are to keep a discussion going and to pose questions by using one new gambit each. I lead a discussion on racism in Canada which will reveal their stereotypes of Canada and that racism exists. I will include an explanation of high context/low context cultural norms, and ask students to teach the rest of us about their cultural norms and invite examples of racism from their communities. I will ask them to consider who is responsible for dealing with racism on campus, in the community and the larger society. I model the gambits and questioning wherever possible. At the end of the discussion, students receive the criteria for their project (see pages 132-133). 

Intention: 

My first intent is to address the Syrian student’s request to have time spent in class to address racism. I could tell students about racism, but as Stenhouse (1988) writes, “Good learning is about making, not doing. It is about constructing a view of the world.” I can’t construct their view, but I can offer a venue for it to develop. Having them involved in the discussion I believe will be more meaningful for them and may push their current interpretations. 

I hope to model a respectful, informative discussion where different perspectives are accepted as valid, but not necessarily right or wrong. “It is not the teachers’ responsibility to impose his or her view, but to help students develop a commitment to and competence in exploring controversial issues and examining the basis of any view that is offered.” (Rudduck, 1988, p34).  I’m not sure where it will go, but it may provide an opening to offer support services on campus for students who are interested. Depending on interest, perhaps a guest speaker with expertise in racism could lead another discussion. 

Innovation:  

I’m not sure yet as I haven’t worked through this experiment. I suspect it may be a topic to speak to earlier in the semester. It may become a very difficult topic depending on the cultural composition of the class. First I may have to introduce the idea of diversity to allow for a broader sense of non-acceptance of minorities in the general population. I will ask for students’ input on how such a topic could be handled after the discussion. Specifically, I will need to ask the student who raised her own racism incidences. 

Task 3:  Analysis of the Movie “Crash” by Paul Haggis

Implementation: 

Students watch the movie “Crash”, (not to be confused with the David Kronenburg thriller). During viewing, the film is stopped a number of times to ask guided questions and elicit observations from students. This focus on paying attention will help to prepare for a discussion after (see lesson plan page 122). Viewing of the movie will take at least two days, during which the movie is stopped at certain places to check for comprehension. During the film, students are encouraged to write down their thoughts, reactions, and any questions they have about plot and/or characters. In the discussion later, the class identifies communication problems that lead to bigger issues such as those that occur in the locksmith and shopkeeper scene. Vocabulary: paradigm, attitude, affective, cognitive, clarity.  Students will write a letter to one of the characters, in which they suggest the reason for the character’s behaviour and provide some support to have the character make a shift in attitude. 

Intention: 

Students have asked for a movie, so I am fulfilling this request. This is a timely movie,  that follows the racism discussion. It is also Canadian which supports and reinforces my choice of topic for the earlier discussion.  It will require that students question their empathy for characters and analyse what seems to be the cause of the characters’ racist behaviour. I believe this will lead to an acknowledgement that lack of information, fear and limited communication skills can cause problems. It is my belief that students need to be realistic about being in Canada - how they are treated and how they treat others. While I have not witnessed it, I have heard from colleagues that there have been tense situations in ESL classes between Japanese and Chinese, and Chinese and Taiwanese. Exploring racism from a North American stage may open students to consider their own attitudes and take action to understand other cultures and teach others about their own. The latter will happen in class in a few weeks. 

Innovation: 

I could have students choose the movie. I could choose another movie that is not, in my opinion so powerful. I reacted with tears, laughter and fury.  Perhaps it will be uncomfortable for some students, but I can allow them to leave if this presents. This might be a task that could be done with Canadian students to provide an immediate sharing of cultural questions and deeper understanding for both international as well as Canadian students, but prior to this I’d like to have had at least one, lighter interaction between students to have some kind of relationship established prior to the viewing. 

PROJECT 3:  Individually Led Discussions or Presentations

Implementation: 

This project takes place over three or four classes. Each individual either leads a discussion or does a presentation for twenty minutes. The topic has been previously checked with me, as have their notes (see pages 1128-131). If I need to, I research the topic to prepare to participate. My role is to help with vocabulary and to model questioning or provide provocative statements or questions to encourage different views to be vocalized. As well, I will be making anecdotal notes as this is a graded project (see page 132-134).

Intention: 

By this point in the semester I expect that students are able to follow instructions, ask for help and take part in an extended discussion. They should be incorporating vocabulary learned, explaining new vocabulary to peers, and using the questioning and explaining techniques and gambits practiced in class. The topic is their choice, so I assume they have invested time to research it well enough to be comfortable holding a leadership position while presenting. When they self evaluate at the end I should see an increase in confidence and ability to pinpoint specific areas of improvement and areas to continue to work on. This will demonstrate to me that they are prepared to continue to learn accurate English for academic classes. 

Innovation: 

For the first time, I am going to ask students to keep in touch with me via email during the following term to let me know how well our ESL tasks and projects have prepared them for academic classes. I will try to contact them three times in the next semester, and ask them to reconsider the same questions from the final reflection for this project (explained later), and provide me with any insights they have. I have done this informally in the past and received vague responses, so I’d like to have a commitment from them to continue to help guide the curriculum, as they will be the experts in knowing what would have been helpful. 

TOPIC 4:  COMPLETING THE SEMESTER:  CULTURAL SHARING  
PROJECT 4: Sharing food, music and stories of intercultural travellers
Task 1:  Comparing Ideas of Beauty

Implementation: 

Students will be asked to bring in magazines or downloaded images of what they consider to be examples of beauty in their culture, and I will do the same. Each student will speak to their images, answering questions as they arise. Similarities and differences will be noted. I will raise the question of how the idea of how beauty changes over time and provide examples from Europe and North America. For example, in the past field workers who had a tan were considered to have a lower or negative social status but the tan became positive when it related to someone who could afford to take time off work and pay for a winter holiday to the tropics (see page 135).  

Intention:
I have previously used the topic of success to look at cultural norms, but have never presented the topic of beauty. I think this will provide discussion about the history of students’ cultures and be a rich learning experience in terms of learning about others. 
Innovation: 

This task could lead to exploration of media, health issues, self esteem and wellness, but I suspect it will naturally touch on this. If the conversation goes to any of these, I will let it flow. 
Task 2 - Self Reflection as a Cultural Traveller

Implementation: 

I will elicit definitions and descriptions of a cultural and intercultural traveler. Students will be asked to reflect on who they were at the beginning of the course and who they are now. This could include consideration of given vocabulary: culture shock, cognitive shifts, paradigm shifts, affective shifts, attitudinal shifts, and questions remaining. Students will be given at least five days to consider the questions, clarify with me if necessary and write their responses to the questions (see page 139).

Intention: 

I believe that reflecting on cognitive and affective process increases awareness of challenges met and overcome, and challenges that still linger, which motivates and empowers students to improve their language skills and expand their intercultural knowledge independently.  When I have previously asked for self evaluations at the end of a semester, students have pinpointed cognitive and affective changes which are both tangible and intangible.  For example, some students identify increased ability to formulate questions succinctly and effectively due to their increased risk-taking. The risk taking has led to a more open attitude to make mistakes, and from those mistakes they have analysed what behavioural changes need to occur in order to continue to improve communication skills.  If a student wants to decrease pronunciation errors, he would speak more often, and stop frequently to listen to himself and get feedback from others. I have witnessed that more practice and determination to succeed leads to self correcting. As well, students have also identified a need for a personal shift in their sense of time in order to organize and distribute study and social time more effectively, because the demands of the education style and university in Canada can be very different than in their home country. Some students focus on their attitude toward themselves as a language learner and person living in another culture. It is through this analysing task that I want to prepare students for their next challenges when they leave the ESL class. 

Innovation: 

With each class, listing the specific tasks covered is essential, so that students are revisiting their experience and using it to build on their earlier perspective of the task itself as well as their own personal shift. Therefore, this list of questions that are meant to address cognitive and affective change is constantly adapted.

PROJECT 4:  A Celebration with Shared food, music, games and stories

Implementation: 

Students will be asked to bring food typical of their country and music, a game or story to share.  Dietary needs will be considered (see page 138).

Intention: 
This is time to explore the lighter parts of being a foreigner in a new country. I want students to leave on a positive note of having connected with others from around the world, and having made some new friends. A frequent concern of students currently in academic classes was how to approach Canadians to make friends. If possible, we’ll invite the students from a previous academic class to join. 

Innovation: 

I suspect I’m going to wish I had done this earlier on. 
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The materials included have been sourced whenever possible.

I acknowledge that many activities have come from sources I cannot remember either via text, professional development sessions, or collegial sharing.  In most cases, I have adapted the task or evaluation for each new class, depending on previous implementation and assumed student ability to succeed. 

The curriculum is based on experiential and task based learning.  Evaluation of criterion referenced to encourage students to focus on discrete skills within each task or project.  Process is revealed through self evaluations, both written and in individual interviews with the teacher.   

There are no stated learning outcomes are included as this is not a Tylerian model.  It is not necessarily linear, but rather is an attempt at recursive practice where students revisit topics, and language to strengthen an ability to use the language with increasing accuracy and confidence.  Some evaluation is based on discrete skills because I’m not comfortable creating a complete departure from what students have been used to. Exams, however are few. 

Included in the Materials and Evaluation are:  lesson plans, teacher materials and student materials. 
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TOPIC ONE:  CULTURAL SELF KNOWING
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TASK 1:  Silent (Written) Discussion:  Credit to Sue Leather of CELTA

TIME:  30 minutes plus
MATERIALS: 

1.
List of provocative statements and questions (see examples that follow) 

2. 
Paper - lined or recycled

3. 
Writing materials

ARRANGEMENT: 

1. 
Round table(s):  5-8 students per table (to allow for anonymity) 

2. 
Students seated around and need to be able to reach the middle of the table(s)

PROCECURE: 

1. 
Write or type one provocative statement or question per page for each student. 

** Compile at least 3 more pages than the number of students in the class to allow for quick writers. 

2. 
Each student receives one paper: 

· They respond by agreeing, disagreeing, explaining what it means to them, or questioning. 

· There is no wrong answer

· There is no time limit to respond

· Students can ask for help with vocabulary, but not answers

3. 
Once a student responds to the paper, he/she puts it in the middle of the table and takes another and: 

· Reads the statement or question and the first response

· Adds to the ‘discussion’ by agreeing, disagreeing, adding or questioning 

4.
The discussion continues so that students should have time to respond to at least 5 other statements. 

· The teacher adds to the discussion where it would help to promote critical thinking, clarity in response. 

· The teacher encourages students to trust their interpretation.

5. 
Questions at the end of the discussion: 

· What was it like in terms of processing language?  What was difficult/challenging- why? 

Expected answers:  the vocabulary was difficult, the question was difficult, no time pressure made it easy, it’s easy to write your own opinion

· Why did I give you that task? 

Expected answers:  you want me to think for myself, the questions aren’t easy so I have to think about my answer

6. 
Teacher connects the task to expected behaviour in other classes:  analysing questions, offering opinions, engaging in discussions in which there is not only one acceptable answer

7. 
Introduce relevant vocabulary for the task and the semester (all parts of speech identified): 


perspective 


interpretation

 
infer


communication


clarification

8. 
Students respond in writing to: 

· What was easy and why? 

· What was difficult/challenging and why? 

PROVOCATIVE STATEMENTS AND QUESTIONS 
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TEACHING AND LEARNING

You can’t teach an old dog new tricks.

The best way to learn is to teach.
The teacher is the expert.

What we learn depends on what we see, which depends on what we look for.

How do you know when you’ve learned? 

My exam mark proves I understand the course information. 

CULTURE

Stereotypes are a reliable way to understand culture. 

What is culture?

Culture is not just people in different countries; it includes other criteria such as age- What other criteria determine culture? 

You can change your culture if you want to. 

If I had to explain what my culture is, I would say….

Culture and religion are not the same. 

PEACE

Progress in technology is the answer to human conflict. 

It is the responsibility of the leaders of countries to create peace in the world. 

The world will be a more peaceful place in 25 years.

The world will be a less peaceful place in 25 years. 

Total peace in the world is impossible. 

You can’t teach an old dog new tricks. 
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The best way to learn is to teach.
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TOPIC:  CULTURAL SELF KNOWING



 LESSON PLAN  [image: image8.png]



TASK 2:  Pairs Contact Assignment  

TIME:  30 minutes in class, 2 days for students, 30 minutes in class
MATERIALS : 

1. Student Criteria sheets

2. Overhead transparency and pen or chalk and board

ARRANGEMENT: 

1. 
Teacher chooses partners based on language proficiency and personality.

PROCECURE: 

1.
Pre-teach or Review Vocabulary:


For,  Since, Ago, At least, Response,  Interviewee, Believe/Belief, Peer


Specific, Appropriate, Criteria

2.
Go over Instructions: (see student materials next pages) 


a)
In partners, students will interview 5 specific people (interviewees). 

Criteria for specific interviewees are:  

1. 
An ESL student who is new to campus this semester. 

2. 
An ESL student who has been on campus for at least one semester. 

3. 
Two Canadian students. 

4. 
One Canadian instructor from any department. If you can’t find an instructor, speak to an adult on campus. 

           OPTIONAL:
 In class, students write 5 questions for interviewees to check criteria.  Elicit possible questions and correct grammar.


b) 
To model their interviewee responses, partners practice questioning and answering an open ended question such as “What do you believe about learning English?” 

· Teacher eavesdrops and collects responses 
· On the  board, write: comparison, cause and effect, explanation, examples, description, personal experience, etc. and give an example of those heard while eavesdropping (this can be used to reinforce support for writing)
c)
The two questions for each interviewee: 

1.
What do you believe about teaching? 



2. 
What do you believe about learning?

· The teacher clarifies that quick, simple answers such as:  “It’s hard,” or “It’s important,” are not enough- students need to question to for details needed for the later discussion. 

OPTIONAL:  Teacher can provide or elicit and list possible questions for effective detail gathering:  

· You could ask about their experience in high school or classes on 
campus.  

· You could ask about positive and negative experiences. 


or, allow for improvisation, depending on student level.

Teacher reiterates:  You and your partner need to get details so we can have a discussion about our findings at the next class. 


d) 
The expectations for quality, quantity: 

1. 
For each interviewee, you need to complete the interviewee sheets. 

2. 
Hand in the copies.

3. 
Be careful with spelling and grammar.  Accuracy is important.


e) 
Encourage students:  Relax, have fun and hopefully meet some new people!  


f) 
Students use the remaining class time and the next day(s) to complete the pair interviews

g) 
The next class, findings are shared

· The teacher encourages and uses vocabulary from last class (at the beginning of this lesson plan) 

PAIRS CONTACT ASSIGNMENT  





       [image: image9.png]



With your partner, you will interview 5 specific people (interviewees) 

Criteria for specific interviewees are:  

1. 
An ESL student who is new to campus this semester. 

2. 
An ESL student who has been on campus for at least one semester. 

3. 
Two Canadian students. 

4. 
One Canadian instructor from any department.  If you can’t find an instructor, speak to an adult on campus. 

Write 5 questions you can ask interviewees to check the criteria: 

Instructions: 

A. 
After you have found an appropriate interviewee, ask the following 
questions (take some notes to use in class discussion later): 


1. 
What do you believe about teaching? 


2.
What do you believe about learning?

** Quick, simple answers such as:  “It’s hard.” or,  “It’s important.” are not enough. You need details for class discussion. To get details: 

· Ask about their experience in high school or classes on campus.  

· Ask about positive and negative experiences. 


What questions that could give you this information? 

B. 
Before next class: 


1. 
For each interviewee, complete the interviewee sheets. 


2. 
Hand in all the copies.


3. 
Be accurate with spelling and grammar. 


4. 
Be prepared to present your findings to your peers. 

Relax, have fun and hopefully meet some new people!  

PAIRS CONTACT ASSIGNMENT  
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Names of partners:  ________________________, _______________________

To hand in and present at the next class: 

Interviewee #1

Name (spell correctly)  










Where is the student from? 









How long has the student been at TRU? 







Other questions you asked to find out about his/her beliefs about teaching and learning: 
















































_____

(use the back of the page if necessary)

The responses to:

1. 
Beliefs about teaching:  (use the back of the page if necessary)

2.
Beliefs about learning:  (use the back of the page if necessary)

 You will hand these papers in and be prepared to present your findings to your peers.  Relax, have fun and hopefully meet some new people!  

 PAIRS CONTACT ASSIGNMENT  
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Names of partners:  ________________________, _______________________

To hand in and present at the next class: 

Interviewee #2

Name (spell correctly)  










Where is the student from? 









How long has the student been at TRU? 







Other questions you asked to find out about his/her beliefs about teaching and learning: 
















































_____

(use the back of the page if necessary)

The responses to:

1. 
Beliefs about teaching:  (use the back of the page if necessary)

2.
Beliefs about learning:  (use the back of the page if necessary)

 You will hand these papers in and be prepared to present your findings to your peers.  Relax, have fun and hopefully meet some new people!  

PAIRS CONTACT ASSIGNMENT  
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Names of partners:  ________________________, _______________________

To hand in and present at the next class: 

Interviewee #3

Name (spell correctly)  










Where is the student from? 









How long has the student been at TRU? 







Other questions you asked to find out about his/her beliefs about teaching and learning: 
















































_____

(use the back of the page if necessary)

The responses to:

1. 
Beliefs about teaching:  (use the back of the page if necessary)

2.
Beliefs about learning:  (use the back of the page if necessary)

 You will hand these papers in and be prepared to present your findings to your peers.  Relax, have fun and hopefully meet some new people!  

 PAIRS CONTACT ASSIGNMENT  
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Names of partners:  ________________________, _______________________

To hand in and present at the next class: 

Interviewee #4

Name (spell correctly)  










Where is the student from? 









How long has the student been at TRU? 







Other questions you asked to find out about his/her beliefs about teaching and learning: 
















































_____

(use the back of the page if necessary)

The responses to:

1. 
Beliefs about teaching:  (use the back of the page if necessary)

2.
Beliefs about learning:  (use the back of the page if necessary)

 You will hand these papers in and be prepared to present your findings to your peers.  Relax, have fun and hopefully meet some new people!  

PAIRS CONTACT ASSIGNMENT  
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Names of partners:  ________________________, _______________________

To hand in and present at the next class: 

Interviewee #5

Name (spell correctly)  










Where is the adult from? 









How long has the adult been at TRU? 







Other questions you asked to find out about his/her beliefs about teaching and learning: 
















































_____

(use the back of the page if necessary)

The responses to:

1. 
Beliefs about teaching:  (use the back of the page if necessary)

2.
Beliefs about learning:  (use the back of the page if necessary)

 You will hand these papers in and be prepared to present your findings to your peers.  Relax, have fun and hopefully meet some new people!  

PAIRS CONTACT ASSIGNMENT  
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Student Response: 

Name:  

Date:  






You have interviewed a variety of people and listened to your peers share their research findings.  Answer the following questions about yourself. 

1. 
Describe how you planned for interviews. 

2. 
How did you feel during the interviews? (positive:  e.g. confident, and negative:  e.g. frustrated, and any questions you had about the task)

3.
Describe what it was like working with your partner.  

4. 
What specific work did you do in the whole process (from planning to interviewing to sharing in class -  e.g. checked grammar, practiced asking questions before meeting interviewees). 

5. 
If you were asked to do this task again, what would you do differently and Why? 

6. 
Why do you think you were given this task? 

TOPIC:  CULTURAL SELF KNOWING   
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TASK 3:  Note Taking to a Song:  Credit to Mary Pickett of CELTA

TIME:  50 minutes 
MATERIALS: 

1. 5 packages at least of any coloured writing materials 

2. Large paper (11x17)

3. Music:  A Wonderful World, by Louis Armstrong

4. Copies of lyrics

ARRANGEMENT: 
1. 
Students sit on the floor in a circle, with coloured markers in the middle. 

2. 
One paper per student

PROCECURE: 

1. 
Students will listen to the song and draw what they hear.  Remind them it is 
not an art project. 

2. 
They do not write words. 

3. 
Play the song twice.  At the end of the second listening, students compare what they heard.

4. 
The teacher identifies use of symbols and partial information (e.g. red splotch) that indicates an attempt to capture the word or concept. 

5. Questions: 

· Describe that experience of listening and drawing at the same time. 


Expected answers:  it’s not easy because of time, speed, new 
vocabulary, having to switch colours, can’t focus on so many details 
and record everything

· What does this task remind you of?  What is it like? 


Expected answer:  taking notes

6. 
Give copies of the lyrics and listen to the song again.  Identify the repetition of ‘world’, note use of symbols for abstract vocabulary and the acknowledgement of part of what was heard. 

7. 
Elicit strategies for note-taking:

Expected answers:  use symbols, listen for repetition, don’t scribe everything, if you can’t understand something, write down what you hear (the phonetic sounds) because you may read it or hear it later. 

8. 
Vocabulary: 

Gist

Focused listening

Symbol

Specific 

Vague


Interpret


Repetition

9. 
Give a copy of ‘Good Listeners/Bad Listeners’ (see page 89).
A Wonderful World,     
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by Louis Armstrong 





I see trees of green

Red roses too

I see them bloom

For me and you 

And I think to myself

What a wonderful world

I see skies of blue

And clouds of white

This bright blessed day

And the dark sacred night

And I think to myself

What a wonderful world

The colors of the rainbow

So pretty in the sky

Are also in the faces of people passing by

I see friends shaking hands

Saying “How do you do?”

They’re really saying, “I love you.”

I hear babies cry

I watch them grow

They’ll learn much more

Than I’ll ever know

And I think to myself

What a wonderful world

1968 Decca Records 

Bob Thiele)

	EFFECTIVE LISTENERS:

· Focus – give complete attention to the task

· Listen for repetition and use strategies for comprehension

· Search for meaning by checking for connections, making inferences

· Actively listen by making and confirming predictions, reflecting on what is heard, evaluating understanding

· Adjust listening to focus on details as well as the whole

· Are flexible note-takers, using outlining, mapping, categorizing, questioning

· Are efficient note-takers:  use symbols, reduced words, and take fewer but more meaningful notes

· Listen for the message meaning, not just individual words

· Consider the context of words, whether they are new or not

· Write down the ‘sound’ of a word or phrase to check meaning later

INEFFECTIVE LISTENERS:

· Do not give necessary attention to the task – allow interruptions of other activities and thoughts

· Tune out what is not ‘interesting’

· Tune out what is ‘too hard’

· Do not use comprehension strategies, listen the same way to everything

· Do not distinguish if close or cursory listening is required

· Do not adjust note-taking

· Do not take notes at all or focus on what is easy or already understood

· Judge the message by who or how it is delivered

· Accept words literally and don’t question context

· Do not challenge themselves with difficult content or vocabulary

· Think they have to understand every word in order to understand the message




Adapted:  Source unknown

CULTURAL SELF KNOWING           
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TASK 4:  Exploration of ‘What is culture?’ 

TIME:  110 minutes
MATERIALS:

1. Large paper and writing materials

2. Overhead transparency

3. Chalk and board

4. Copies of ‘Culture is…’

ARRANGEMENT:

Pairs then whole class

PROCEDURE:

1. 
Pre-teach or Review Vocabulary


Symbol


Interpret


Simile


Metaphor


Ritual

2. 
In pairs, on large paper, students respond to “What is culture?”

3. 
While students discuss, write on the board question stems: 


What do you mean by….?  Can you give me an example of….?  Can you explain what……means? 

4. 
Students post papers on the wall and read all comments.  

· The teacher models and encourages students to use the stems to clarify the responses.

Example:  What do you mean by ‘Culture is roles’? 

5. 
Students return to seats. 

6. 
On the board write: ‘simile’ and metaphor’. 

· Compare Simile and metaphor 

· Elicit examples of each from students 

· Whole class shares similes and/or metaphors for the stem:  Life is…

· Teacher and students clarify meaning with previous question stems

7. 
Give students ‘Culture is…’ sheet

8. 
Briefly go over the items. Come back to ‘Culture is… how we greet each other’. 

9. 
Students stand in a circle.  Each student demonstrates the cultural norm for greeting a stranger, friend, elder etc. The class practices each. 

10.
 Students sit down in pairs and scan the ‘Culture is…’ sheet for vocabulary needs which are either elicited or addressed by the teacher.

11.
 Pairs choose 2 or 3 concepts of culture to compare and contrast. 

12.
 All students discuss ‘Time Issues’ then share with the class. 

· Teacher can offer the idioms:  Time is money, There is never enough time as cultural norms for the importance on productive use of time.

· Elicit student clashes with the Canadian concept of time

13.
Teacher is in the ‘hot seat’.  Students can ask any questions about the culture of Canadians, the community, the school, etc.   

14.
 Students send a voice email.  They report anything about their discussion with their partner.  This is used as a baseline for pronunciation and grammar. 

Culture is…  
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How we meet… Metaphors we us…Our humour…Our symbols   Our stories…Our rituals…Our use of space…Our rewards…How we greet strangers…How we communicate…Our sacred cows…Time issues…How mistakes are dealt with…Our celebrations…Our heroes and heroines…How we learn…How we view hurdles…Our tribal rules…How we deal with deviants…How leaders lead...How we approach new problems… How we deal with angry customers…How we get better at what we do…How we induct new people…Our status symbols

Source unknown

CULTURAL SELF KNOWING 
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TASK 5:  Ethnographic Study of Academic Class

TIME:  In class ~30 minutes, out of class one week, in class ~30 minutes

MATERIALS:

1. 
Schedule for academic classes, with title, room and instructor

2. Possible sign-up sheet for students (for class management)

3. Student criteria sheets (see following pages)

PROCEDURE: 

1. Contact academic advisors in advance for student visits.

2. Create a calendar that shows all course visit possibilities.

3. Students sign up for one 50 minute period at the beginning of a class.  More than one student can attend the same class.

4. Go over expectations and criteria:  (see criteria sheets on following pages)

a)  Attend the class for 50 minutes.

b) Arrive on time and introduce yourself to the instructor, and say you are my student, visiting for 50 minutes.

c) Leave when the instructor allows for a break.  You may wish to sit near the door. 

d) When you leave, leave quietly. 

5. While in the class: 

· Do not interrupt other students.  Your task is to watch, listen and write. 

· Focus on the criteria below.  When you have completed the 50 minutes, if the instructor invites you to stay and participate, you may. Wait for the instructor to approach you please. 

· Consider yourself a detective.  Answer the questions carefully, by actively observing and listening.  The information you bring back to class must include details in order to help other students.  Simply saying “It was hard!” or, “I didn’t understand much”, are not helpful.  If you were going into this class as a new student, what would you want to know? 

CRITERIA:

1. 
Make notes while you are in the class.  Use other paper. 

2. 
Identify the time and specific focus described on the criteria sheet. 

3. 
Follow the EXAMPLE TIMELINE 

Ethnographic study of Academic Class 
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Name:  



    Class Date/Time:  




Instructor:  




    Room:  





INSTRUCTIONS: 

a) Attend the class for 50 minutes. 

b) Arrive on time and introduce yourself to the instructor, and say you are my student, visiting for 50 minutes.

c) Leave when the instructor allows for a break.  You may wish to sit near the door.  When you leave, leave quietly. 

While in the class: 

· Do not interrupt other students.  Your task is to watch, listen and write.

· Focus on the criteria below.  When you have completed the 50 minutes, if the instructor invites you to stay and participate, you may.  Wait for the instructor to approach you please. 

· Consider yourself a detective.  Answer the questions carefully, by actively observing and listening.  The information you bring back to class must include details in order to help other students.  Simply saying “It was hard!” or, “I didn’t understand much”, are not helpful.  If you were going into this class as a new student, what would you want to know? 

CRITERIA:

1. 
Make notes while you are in the class.  Use different paper. 

2.
Identify the time and specific focus described below. 

3. 
Follow the EXAMPLE TIMELINE:

EXAMPLE TIMELINE:


1. 
Class time start 
12:30





First 10 minutes 
12:30-12:40



Focus: Instructor:


a) 
What do you think the focus for the class today is? 


Review of last class and then ??? - couldn’t hear/understand


b) 
How do you know? 


Instructor told students/wrote it on the board/A student asked…etc.


2. 
12:40-12:50


Focus: Instructor: 



What is the instructor doing?   


Talking about last class


Asks if anyone has questions


Answers 2 questions about the test on Friday


3. 
12:50-1:00

Focus: Instructor/Students



How are the students interacting with the instructor? 

Writing notes/asking questions/they aren’t because they are reading…etc.


4. 
1:00-1:20 (the final 20 minutes of focused observation)



Focus:  Instructor/Students/You



a) 
Listen and write repetitive words/phrases - don’t worry about spelling.



b) 
Watch the students - what are they doing? 



c)
If you were participating in the class, what would be easy for you? Why?



d) 
What would be difficult?  Why?



e) 
What questions would you ask another student or instructor? 


5. 
1:20-You are finished observing.  Complete this task immediately please. 


a) 
Compare this class to a class in your home country. What/how/why is it similar or different? 



b) 
Compare this class to a different as a class on campus (ESL or academic).  What/how/why is it similar or different? 



c) 
If you were registered in this class, identify 3 things you think you would need to know or be able to do to be successful. 

Thanks!  See you next class.  Please bring all of your notes and be prepared to discuss your experience. 

CULTURAL SELF KNOWING        
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TASK 6 - Culture Shock Bingo 

TIME:  2 Classes

MATERIALS: 

1. Bingo sheets

2. Vocabulary strips (see next pages) 

3. Copies of Culture Shock 

ARRANGEMENT: 

Whole class standing and walking, then pairs sitting

PROCEDURE: 

1. 
Pre-teach or review grammar: 

Any italicized idioms or specific grammar or vocabulary on the BINGO sheet

2. 
Review instructions.  The grid contains statements.  They need to turn the statement into a question. 

OPTIONAL:   Model statement ( questions, using grammatically correct forms   

3. 
Students play for about 20 minutes, while the teacher eavesdrops and corrects grammar. 

4. 
Students sit, while the teacher asks questions for each statement and elicits those who ‘fit’. 

5. 
Question (s): 

· What main topic do all these statements belong to? 

· How are all the statements related?

· What is the main topic for all of these ideas? 

If necessary, identify ‘Culture Shock’

6. 
Elicit knowledge and understanding of culture shock.  Give a brief overview of the stages:  initial excitement, honeymoon period, shock, acceptance and adaptation.  Share personal experience if possible (see page 37 of paper). 

7. 
Students share their experiences. 

8. 
Pairs are formed, depending on language ability. 

· Each pair is given 3 vocabulary items from the BINGO Sheet, or Culture Shock sheet.  (see bolded vocabulary) 

· Each student writes their group’s words.

9. 
Homework:  to use a dictionary to define the vocabulary and prepare to teach the class the word, and how it is related to the concept of Culture Shock. 

· Students are given the Culture Shock sheets to review.


10. The next class, students teach vocabulary to the group.  The teacher supports and uses the previous question stems:  What do you mean by….? Can you give me an example of….?  Can you explain what……means? 

11.
Students are given time to tell culture shock stories and ask more questions about Canadian, community or university cultural norms in Canada or their home country. 

      BINGO!  
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· Find different people who fit the criteria (statement in the box), write their name in the box 
· when you have two lines in any direction (left-right, up-down or corner to corner) call out BINGO! 
	I am homesick and I want to go home now. I’m not used to this place or the people. 
	I’m stressed out with class work
	I’m stressed out with exams
	I have been practicing English with Canadians


	I spend most of my extra time with friends from my home country



	I used to be uncomfortable in Canada, but now I’m okay
	I can’t stand the food here!
	 I don’t feel very good being in Canada. I’m nervous to speak English in the community


	My classes are going well and I’m confident to speak English 
	My classes are going well and I ’m confident to write and read English

	My classes are going well and I understand most of the English I hear
	My writing has improved since I got here because I’ve gotten used to the difference. 
	I don’t understand much of what is going on in class- it’s too hard!
	A lot of things about UCC classes bother me. I thought this would be easier. 
	A lot of things about Kamloops get on my nerves

	I find it a challenge to improve my 

English skills


	My academic classes are no problem
	Some parts of being here are good, and others bug me 
	If I had a choice, I would not have to learn English
	If I had a choice, I’d speak English only

	There is a right amount of pressure in my ESL classes


	There is too much pressure in my ESL classes 
	There is not enough pressure in my ESL classes
	I don’t know what to do to improve my English
	At first I struggled, but after a little time, I got used to using English




Culture Shock and Its Manifestations 
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Although traveling to new places is part of the adventure of life, and it is filled with surprises, one of the surprises that many are unaware of but is very important is that of the stages of culture shock.  There are five phases that are commonly recognized and each has its own way of making one react to the travel experience.  Knowing about the phases and how they manifest can result in a healthier, better adventure, as well as an understanding of others that are going through it.  

5 recognized Stages of Culture shock and how they can manifest: 

The Honeymoon Phase

The Shock Phase

The Negotiation Phase

The Integration or Acceptance Phase

Re-Entry Shock

The Honeymoon Phase: 

In this phase all of the new things that are encountered are exciting, wild, funny, even questionable, but, ultimately good.  Euphoria to be in the midst of newness and surges of energy to explore and investigate are fuelled by and fuel the adrenaline.  Good feelings lead to more good feelings. 

The Shock Phase:

Now difficult times and crises in daily life are popping up.  The transition between the familiar methods of home and those of the new country is a difficult process and takes time to complete.  Because of this, there may be feelings of discontent, impatience, anger, sadness, and incompetence.  During this time, the newcomer may also begin to feel aggressive and start to complain about the host culture/country and only remember the good things about his or her home country.  Common physical reactions are stomach ache, headache, tiredness, catching a cold or flu, introversion and depression and being overly tired.  It is at this crossroads that the newcomer either gets stronger and stays, or gets weaker and goes home.  Neither are better.  They just exist differently for each person. 

The Negotiation Phase: 

As the new culture begins to be understood, and small successes occur, the feelings of anxiety from before are alleviated.  The individual feels more comfortable in the environment and is better able to deal with the challenges of the new place.  There is risk-taking to use the language and interact out of the comfort zone; For example, one may join a club on one’s own, or not need someone else to do their talking. 

The Integration or Acceptance Phase: 

When the person realizes that the new culture has good and bad things to offer and that that is okay, and that he or she is confident in their ability to manage within the new culture, there is a stronger feeling of belonging.  In short, the person has accepted the new culture and the differences he or she is experiencing and is looking at it in a more productive or positive way. 

Re-Entry Shock:

This is also known as Reverse Culture Shock.  Because even subtle changes in self have happened over the course of time spent in the other culture, the individual may not feel he or she ‘fits’ with the home culture and it may take a little while to become re-familiar and readjust to the cues, signs and symbols of home. 

What is important to consider when thinking about the stages of culture shock is that the intensity and duration of the stages varies from person to person as do the triggers. Of course, there is no map of culture shock for individuals as we are just that- individuals.  Personality, command of the other language, and previous experiences all contribute.  For example, a very outgoing person who has been exposed to other cultures (even food) may handle the transition much more smoothly than a shy, inexperienced person.  Or, it may be that the shy person blossoms after some discomfort.  By reviewing the stages of culture shock, one should be able to understand the impact of culture shock on his or her self and those around them.  A priority in discussing culture shock is to make it understood that culture shock is a normal process.  It is normal to go through the stages and in particular, there is no right schedule. 

Each person in a class can be in a different stage of culture shock, experiencing it with different intensity, but acknowledging that it is normal and expected can help to make the person going through it take care of his or her self, and hopefully be open to talking to someone about it.  That, after all, is the best treatment for it. 

Culture Shock and Its Manifestations 
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Although traveling to new places is part of the adventure of life, and it is filled with surprises, one of the surprises that many are unaware of but is very important is that of the stages of culture shock.  There are six phases that are commonly recognized and each has its own way of making one react to the travel experience.  Knowing about the phases and how they manifest can result having in a healthier, more positive experience, as well as an understanding of others that are going through it.  
6 recognized Stages of Culture shock and how they can manifest: 

The Pre-Departure or Excitement Phase 

The Honeymoon Phase

The Shock Phase

The Negotiation Phase

The Integration or Acceptance Phase

The Reverse or Re-Entry Shock Phase

The Pre-Departure Excitement Phase:

If one is motivated to go, while he or she is waiting to leave, much time is spent with positive feelings of excitement, mystery and expectations that it will be a great experience. 

The Honeymoon Phase: 

In this phase all of the new things that are encountered are exciting, strange, funny, even questionable, but, ultimately good.  Euphoria to be in the midst of newness and surges of energy to explore and investigate are fuelled by and fuel the adrenaline.  Good feelings lead to more good feelings. 

The Shock Phase:

Now difficult times and crises in daily life occur.  The transition between the familiar methods or norms of home and those of the new country is a difficult process and takes time to complete.  Because of this, there may be feelings of discontent, impatience, anger, sadness, and incompetence.  During this time, the newcomer may also begin to feel aggressive and start to complain about the host culture/country and only remember the good things about his or her home country.  Common physical reactions are stomach ache, headache, tiredness, catching a cold or flu, introversion and depression and being overly tired.  It is at this time that the newcomer either begins to accept the differences and stays in the new country, or doesn’t, and goes home. Neither is better.  They just exist differently for each person. 

The Negotiation Phase: 

As the new culture begins to be understood, and small successes occur, the feelings of anxiety from before are alleviated.  The individual feels more comfortable in the environment and is better able to deal with the challenges of the new place.  There is risk-taking to use the language and interact out of the comfort zone; For example, one may join a club on one’s own, or may not need someone else to speak in English for them. 

The Integration or Acceptance Phase: 

When the person realizes that the new culture has good and bad things to offer and that that is okay, and that he or she is confident in their ability to manage within the new culture, there is a stronger feeling of belonging.  In short, the person has accepted the new culture and the differences he or she is experiencing and is looking at it in a more productive or positive way. 

Re-Entry Shock:

This is also known as Reverse Culture Shock.  Because even subtle (small) changes in self happen while in the other culture, the individual may not feel he or she ‘fits’ with the home culture and it may take a little while to become re-familiar and readjust to the cues, signs, symbols and norms of home. 

What is important to consider when thinking about the stages of culture shock is that the intensity and duration of the stages varies from person to person as do the triggers.  Of course, there is no map of culture shock for individuals as we are just that - individuals.  Personality, command of the other language, and previous experiences al contribute.  For example, a very outgoing person who has been exposed to other cultures (even food) may handle the transition much more smoothly than a shy, inexperienced person.  Or, the shy person may blossom after some discomfort.  By reviewing the stages of culture shock, one should be able to understand the impact of culture shock on his or her self and those around them.  Culture shock is a normal process.  It is normal to go through the stages and in particular, there is no correct schedule.  Each person in a class can be in a different stage of culture shock, experiencing it with different intensity, but acknowledging that it is normal and expected can result in person going through it talking to someone about it.  That, after all, is the best treatment for it. 
CULTURAL SELF KNOWING        
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PROJECT 1 - Culture Shock Skit

TIME:  3 Classes
MATERIALS: 

Chalk and board 

ARRANGEMENT: 

Groups of different cultural backgrounds, language ability and personality 

PROCEDURE: 

1. 
Pre-teach or Review Vocabulary:


Skit


Play


Live (not recorded)


Simile


Role play


Lines (rehearsed)


Empathy 


Script


Prop

2. 
Explain:  (see student criteria sheet on following pages)

· Using the class discussions, your personal experience and the experiences of others you have spoken to, your group will create, write and present a short live play (not recorded). You will act it out (perform) in class. 

· The skit will be between 4 and 5 minutes long. 

· The topic is Culture Shock. 

· Your challenge/job is to show the audience what one or two culture shock situations feel like. 

· The first task is to write the story in a script format.

3. 
Demonstrate writing a script including scene and dialogue- example: 

· Scene:  Classroom. The teacher is at the board.

· Teacher (looking at students, pointing to script on board):  Using the class discussions, your personal experience and the experiences of others you have spoken to, your group will create, write and present a short live play - not recorded - you will act it out in class. 

· Student:  How long does it have to be?

· Teacher (firmly):  The skit will be between 4 and 5 minutes long. 
** Note that there are no quotation marks as a script is a specific writing style. 

4. 
Give students 30 minutes to brainstorm ideas for the story.  Answer questions, promote details for the story to evoke empathy from the audience. 

5. 
This is a good place to stop. 

· OPTIONAL:  Homework could be for students to ask other friends about their culture shock experiences. 

· Give the criteria for them to read over in advance (see student criteria sheet on following pages).

· Students need to review the previous vocabulary task as they will incorporate the vocabulary into the skits.

6. 
Go over criteria sheet. 

· Review from last class: Using the experience….

7.
Encourage and support: this will be successful by: 

· acting in a believable way.

· speaking clearly, loud enough and at a speed that allows everyone to understand.

· understanding the vocabulary you have to include- meaning and pronunciation (reminder of vocabulary from ‘Bingo’ day).

· taking a reasonable amount of time to tell the story (include important  details!).

· using props to establish setting/situation. 

· if you are not sure how to do something, ask me! 

Criteria (or what you have to do to earn top marks): 

1. 
All group members speak an equal amount of time 


/5

2. 
Speech is loud enough, slow enough for audience to understand
/5

3. 
Pronunciation and enunciation is correct (ask for help!)


/5

4. 
Grammar is correct







/5

5. 
The culture shock vocabulary is included accurately


/5

6. 
You know your lines (you don’t need to read) 



/5

Total Marks possible






         /30

Project: Skit Presentation 
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Topic:  Culture shock 

INSTRUCTIONS: 

Using the class discussions, your personal experience and the experiences of others you have spoken to, your group will create, write and present a short live play - not recorded - you will act it out in class.  The skit will be between 4 and 5 minutes long.  The topic is Culture Shock.  Your job is to show the audience what one or two culture shock situation feel like. 

This will be successful by: 

· acting in a believable way

· speaking clearly, loudly and slowly enough for everyone to understand.

· understanding and using the vocabulary you must include - meaning and pronunciation 

· taking a reasonable amount of time to tell the story (details are important!) 

· using props to establish setting/situation 

** If you are not sure how to do something, ask me! 

CRITERIA (or what you have to do to earn top marks): 

1. 
All group members speak an equal amount of time 


       /5

2. 
Speech is loud enough and slow enough for the audience to understand      /5

4. 
Pronunciation is correct (ask for help!)




       /5

5. 
Grammar is correct







       /5

6. 
The culture shock vocabulary is included accurately


       /5

7. 
You know your lines (you don’t need to read)



       /5

Total Marks possible







     /30

Skit Presentation: Group and Self Evaluation
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Name ________________

Now that you have completed the skit, answer the following questions:

1. What phase/stage(s) of culture shock did your skit represent? 

2. How did you demonstrate the culture shock stage(s)? 

3. Choose one of the assigned vocabulary items that you included in the   skit. Explain what it means, using your own words. 

4. Do you feel your group was successful at creating, practicing and presenting the skit? Refer to each part of the process (creating, practicing and presenting) and explain your answer by giving examples and reasons.

5. Identify some of your personal successes for this project.     

6. If you were given this task again, what would you do differently and why? 

MIDTERM CHECK-IN [image: image32.png]
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THE FOCUS IS ON HOW STUDENTS ARE COGNITIVELY, SOCIALLY, EMOTIONALLY.  THE QUESTIONS ATTEMPT TO ELICIT HOW STUDENTS ARE TRANSFERRING SKILLS AND ADJUSTING TO THE CULTURAL AND ACADEMIC DEMANDS.  I ASKED FOR THIS VIA EMAIL AND TO BE EMAILED BACK AS IT WAS DONE DURING A ONE WEEK READING BREAK.  THIS WAS TO ALLOW TIME FOR STUDENTS TO PROCESS, AS WELL AS PROVIDE THEIR ANSWERS FROM WHEREVER THEY WERE DURING THE BREAK.

Explain: 

a) 
It is now the middle of the semester and it is time to think about how it has been, how it is and what is necessary for the rest of the classes.  REVIEW OF VERB TENSES Please answer the following questions truthfully.  Take your time. Use complete sentences and complete ideas.  TRANSFER OF WRITING SKILLS Every question relates to this class only as I can only try to adapt things in this class. I respect your judgement and I value your feedback (comments) so please be honest. Consider what you as an individual, as well as what other peers need to succeed in this class. 


Use other paper if you need more space. 

b) 
Circle the answer that is most accurate for you, and explain your choice. 

1. 
I can solve most communication challenges on my own. 



~ Minimal - I’m still very nervous except in ESL classes



~ Enough to be comfortable in some classes



~ Enough to be comfortable in all classes

~ Enough to be comfortable at school, in the community and other

   settings with Canadians



Explain: 

2. 
Do you feel you understand the classroom culture, culture of Canadians and culture of international peers and friends? 



~ Minimal - I'm still very confused and am not sure how to behave



~ I have questions, but am pretty comfortable



~ I feel comfortable with my knowledge and know what to expect in all 

        
   classes



~ I'm comfortable in class, with international friends an in the 

              community



Explain: 

3. 
How often have you asked and answered questions in this class? 


~ every class


~ frequently (in most classes)


~ rarely (a few times only for all the classes)


~ almost never (why haven’t you asked questions?)

4.  
What do you do when you have a communication problem? 

5.
What have you done to understand the classroom culture (routines, criteria, instructions, etc.)?

6.
What have you been doing to be involved in Canadian culture? 

7. 
What other cultures have you taken time to learn about? 

8. 
In this class, do you feel you have enough chances to speak English and receive feedback from the teacher?  Explain. 

9. 
What could help you or peers to participate more? 

10.
 Is the class atmosphere with the teacher and peers respectful and encouraging?  Explain. 

11.
Do you feel comfortable with peers?  Is there anything that you think peers 


or the teacher should know about your culture so we can be more polite or 


sensitive? 

12.
 Which class task do you value most?  Why? 

13.
 What would you like to do in class?  Explain how or why it would help you to succeed in other classes and/or the community. 

14.
 What skills are you transferring (learning in one class and using in another) - from this class to your other classes or your other classes to this class?


(e.g. checking and using grammar, writing skills, etc.)

15. How do you feel about the requirement to learn English? 


~ Interested and motivated


~ Interested but not very motivated


~ Frustrated


~ I hate it

16.
 Explain your answer to number 15.  Culturally, it is acceptable to be honest with me, even if your answer is negative.  Remember, your feedback will help both of us prepare for the rest of the semester. 

Midterm Check in  








       [image: image34.png]



It is now the middle of the semester and it is time to think about how it has been, how it is and what is necessary for the rest of the classes.  Please answer the following questions truthfully.  Take your time.  Use complete sentences and complete ideas.  Every question relates to this class only as I can only try to adapt things in this class.  I respect your judgement and I value your feedback (comments) so please be honest.  Consider what you as an individual and your peers need to succeed in this class. 

Use other paper if you need more space. 

Circle the one that is most accurate for you, and explain your choice. 

1.
I can solve most communication challenges on my own. 


~ Minimal - I’m still very nervous except in ESL classes


~ Enough to be comfortable in some classes


~ Enough to be comfortable in all classes

~ Enough to be comfortable at school, in the community and other 

   settings with Canadians


Explain: 

2. 
Do you feel you understand the classroom culture, culture of Canadians and culture of international peers and friends? 


~ Minimal - I'm still very confused and am not sure how to behave


~ I have questions, but am pretty comfortable


~ I feel comfortable with my knowledge and know what to expect in all 


   classes


~ I'm comfortable in class, with international friends and in the community


Explain: 

3. 
How often have you asked and answered questions in this class? 


~ every class


~ frequently (in most classes)


~ rarely (a few times only for all the classes)


~ almost never – why haven’t you? 

4.  
What do you do when you have a communication problem? 

5.
What have you done to understand the classroom culture (routines, criteria, instructions, etc.)?

6.  
What have you been doing to be involved in Canadian culture? 

7. 
What other cultures have you taken time to learn about? 

8. 
In this class, do you feel you have enough chances to speak English and receive feedback from the teacher?  Explain. 

9. 
What could help you or peers to participate more? 

10. Is the class atmosphere with the teacher and peers respectful and encouraging?  Explain. 

11.
 Do you feel comfortable with peers? Is there anything that you think peers or the teacher should know about your culture so we can be more polite or sensitive? 

12.
 Which class task do you value most?  Why? 

13.
 What would you like to do in class?  Explain how or why it would help you to succeed in other classes and/or the community. 

14.
What skills are you transferring (learning in one class and using in another) - from this class to your other classes or your other classes to this class?  (e.g. checking and using grammar, writing skills, etc.)

15. How do you feel about the requirement to learn English? 


~ Interested and motivated


~ Interested but not very motivated


~ Frustrated


~ I hate it

16.
 Explain your answer to number 15.  Culturally, it is acceptable to be honest with me, even if your answer is negative.  Remember, your feedback will help both of us prepare for the rest of the semester. 
Additional comments are welcome! 
Topic 2:  CULTURAL LEARNING: A REFLECTION 
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TASK 1:  Analysing language learning via visuals 

TIME:  50 minutes

ARRANGEMENT:  visual is on a table where students can all see and move around. 

MATERIALS:  M.C. Escher’s “Bond of Union” and “Relativity” (see following pages) 

PROCEDURE: 

1. 
Instruct students to look at “Bond of Union” and elicit how it relates to ‘communication’. 

· Allow for different interpretations. 

· The teacher models previous questioning strategies to encourage students to explain, define, etc. 

· Require at least one comment per student

2. Summarize key observations from students. 

3. On the board, write: 

Open ended questions do not have a yes/no answer

Meta-language is thinking about the language you are using:  what information do you want in the answer?  How can you form your question to get that specific information?  Analyse your choice of words.

4. Instruct students to look at “Relativity” and pose questions that are open-ended. 

· No answers are necessary.  

· Encourage students to move around the visual for a different perspective.

· Encourage students to ask a variety of types of questions: the teacher can help with accuracy and meaning by asking ‘Do you mean….?”, etc. 

· Encourage use of vocabulary from past classes (to be used in the interview later).

5. Students work in pairs to write open ended questions about learning English. 

6.
One pair at a time reads one question, which the teacher answers.  Go 
around the room until all questions are heard and answered.  

TOPIC 2:  CULTURAL LEARNING:  A REFLECTION
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Task 1:  Analysing language learning

First Visual:  M.C. Escher

Title:  Bond of Union 1956

[image: image37.jpg]



retrieved from http://www.posterdreams.com
I have a poster copy 31x44 cm. from M. C. Escher posters 

ISBN N3-8228-9494-X

CULTURAL LEARNING:  A REFLECTION
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Task 1:  Analysing language learning

Second  Visual:  M.C. Escher

Title:  Relativity 1953




Retrieved from www.globalgallery.com
I have a poster copy 31x44 cm. from M. C. Escher posters 

ISBN N3-8228-9494-X

CULTURAL LEARNING:  A REFLECTION
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TASK 2 - Mini Presentation

TIME:  50 MINUTES



ARRANGEMENT: 

1. Students seated without desks, as an audience (rows)

2. Teacher at designated ‘front’ space, with table to put realia on

PROCEDURE: 

1.
Tell students you will demonstrate a short presentation.  At the end you will ask for the organization of the presentation and for specific details of the information delivered. 


2.   Give any requirements for the audience (e.g. whether they can take notes)

3.   Deliver the presentation.

4. 
Create an outline to model organization and notes for a presentation. (This can be on the board or overhead)
      OPTIONAL:  I used the outline on page 108 to model the presentation.  Students are given a copy at the end of questions.  
5. 
Elicit: 

· the organization of the presentation:  beginning/ introduction, body/support, conclusion/summary.

· response to use of realia.


Expected response:  visuals and realia make it easier to understand, hold 
attention. 

· use of notes as opposed to reading.

Expected response:  can make eye contact with audience, can use silent time if necessary, can’t read, so you use your own words.

6.
Go over criteria sheet – note need to use past, present, future verb tenses.

7. 
Give copy of your outline. 

8.
Draw a time line on the board and fill in all known facts for Terry Fox - encourage this strategy to prepare for the presentation. 

9.  Give students an idea of the time frame they have to prepare for the presentation, and/or dates for presentations. 

Mini Presentation  
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Presentation to Practice Grammar





/40

INSTRUCTIONS:  You need to prepare and give a presentation on the topic:  “An Important Person From My Culture”

The person could be from the past or present.  He or she needs to be a well known person for people from your home.  

You are allowed to use notes, but you may not read. 
CRITERIA: 

1. 
Include past, present and future tenses




/10

2. 
Presentation is 3 minutes long






/5

3. 
You include reasons and examples of how or why

    
the person is important







/3

4. 
Volume, speed of speech is reasonable for the audience


/3

5. 
Vocabulary has been checked for meaning and pronunciation

/3

6. 
Presentation includes a clear beginning, middle and end


/5

7. 
You include a prop







/3

8. 
You are able to answer questions from the audience


/3

9. 
You ask an open ended question about a peer’s presentation

/5

    
(use accurate grammar so the presenter can understand the question)



TIPS FOR SUCCESS:

1. Check your grammar accuracy.  It is important for the audience.

2. Practice doing the presentation and time yourself.  You need to be talking for 3 minutes only.  I will stop you if you are going over time. 

3. Do not memorize your presentation.  I will know and so will your audience. 

4. Check the meaning of vocabulary and pronunciation before you present.  Be prepared to explain new vocabulary. 

* Remember that we are a friendly, supportive group - don’t freak out! 

Presentation to practice verb tense:  
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An example outline for a short presentation ‘A Hero From My Culture’ - Terry Fox  

Introduction: 

· Canada’s most well-known person. Everyone knows his story

· Brave

· Humanitarian

Body:
  

Point 1:  Facts about Terry

· 1977, 18 years old ( cancer in his right leg ( amputated (cut off) (PICTURE)

· convinced Cancer Society – humanitarian work - to help him run across Canada

· 14 months of training

· April 12, 1980 put his artificial leg in the Atlantic Ocean

· 143 days of running

· 26 miles per day = a marathon

· Sept 1, 1980 pain in chest ( to Vancouver hospital 

· June 28, 1981 died

Point 2:  Why he is important

· Began the Marathon of Hope around the world today

· Brave ( never gave up

· Humanitarian:  Selfless act ( inspiration - t.v. cry

Point 3:  How he has affected others

· Raised more than $24.2 for research

· Every September, Terry Fox Run

· Personal significance - positive attitude, believed 

Conclusion: 

· In a country wide vote, he earned #2 spot as The Greatest Canadian

· Acknowledged by an award for amateur sport:  TF Humanitarian Award

· Stamps, Books, Children’s story ( inspire

· Loonie

CULTURAL LEARNING:  A REFLECTION
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PROJECT 2 - The Island Debate

TIME:  5 CLASSES

MATERIALS:  student copies of each task - one per day (see following pages)

ARRANGEMENT:  groups of 3-4 for the first 3 task - one per day (see following pages)

PROCEDURE: 

Task 1 -

Go over Task 1 sheet (see following pages)

1. 
Pre-teach or Review Vocabulary:

Settler

Climate

Particular training

Supplies

Materials

Tools

Specific

Environment

Recreation

Shelter

Hygiene

Thriving

2. Remind students they have been chosen to move to an uninhabited island.

· Give 15 minutes to make a list of items to be brought by one boat

· The boat is the size of the classroom

· The boat delivers goods only once

· The teacher does not question choices, but provides vocabulary where necessary

· Students keep their own ‘wish list’

THE ISLAND- A PROJECT  






   [image: image46.png]


 [image: image47.png]



Task #1

Names of people in your group:  







The situation:

You and your group members have been chosen to be the settlers on an uninhabited (there are no people) island.  The climate has 4 seasons, with hot summers and cold winters.  It also has stormy seasons.  You are part of a group of 91 people chosen to go to the island.  The population consists of 16 elders (aged 60 or older), 18 couples aged 21-59, 5 singles aged 21-59, 20 teens aged 12-19 and 14 children under the age of 12 years.  Professionals include a carpenter, a dentist, a teacher, and an artist.  The other people do not have any particular training.   

Your task:

You have been asked to create a plan for the island, which will ensure the environment meets the following needs of all the people:

water

housing/shelter

nutrition

recreation/excercise

heat

hygiene and waste

Lucky you!  There will be one boat sent to you, which will contain whatever supplies you ask for.  Discuss and decide what materials/tools, etc. you will need to keep this population healthy and thriving.

Make a list of the ideas that you have introduced and why or why not the group has decided on them.

CULTURAL LEARNING:  A REFLECTION 
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PROJECT 2 - The Island Debate 




TIME:  50 Minutes in class, homework for two days

MATERIALS:  Student copies for Tasks 2 and 3 (see following pages) 

ARRANGEMENT:  The same previous groupings

PROCEDURE: 

Task 2 -

1. 
Pre-teach or review vocabulary: 


Recreation


Services


Vehicles


Community


Boatload


Symbols


Defend


Symbols

2. 
Give students the map of the island. (see following pages) 

· Using symbols, students place items for specific buildings etc. (see following page)

· The teacher does not question choice, but provides vocabulary where necessary 

Task 3- homework

1. 
Pre-teach or review vocabulary: 


Survive


Rescue


Stranded


Abandoned

2. 
Go over instructions for the contact assignment (see following pages) 

Task 2 
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Name:  







Looking at the map you have been given, decide what you are going to build and where you are going to put it.  You must include the following, in some way:

education

health/medicine

recreation

transportation routes and vehicles

Consider whether or not your people should have any business or services on the island.  Remember that you only have ONE boatload of materials coming to get your community started.  Somehow you will have to solve the problems of future needs.  

Complete the map by using symbols to show buildings, etc.  (See the example) Be prepared to defend your choices to the other groups.  Make some notes.  You don't have to change your ideas after hearing the others, but you do have to defend your ideas.

(NOTE THAT I DRAW A MAP THAT INCLUDES CLIFFS, STORM AREAS, ETC.) 

Task 3 
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Name:  






This needs to be completed for next class, as you will use this information later.  Make clear notes for yourself, and be prepared to discuss your findings.  There are 2 parts to this task:
INSTRUCTIONS: 

Part 1
· Interview 2 different people, who are adults.  You are welcome to ask another student whose native language is English; however, it is better if you ask someone older because 

a) 
you practice listening to someone new and 


b) 
you will get information from someone with more life experience - an instructor or adult you have not already interviewed is preferred.
· Pose (ask) the following questions to each interviewee:


a)
If you had to plan the settlement of this island, where would you put homes? 


b) 
How would you handle (take care of) waste- human and other? 


c) 
What would we need to do to survive on this island, when there is no chance of rescue? 


d) 
What problems do you think might occur (resources, society, health)?

**Remember, you can get details by asking questions such as:

What do you mean by that?  Can you explain it to me more?  What makes you say that?

Part 2
· Gather (get) information from other sources.  For example, you could research small islands of the world where there are people, watch TV programs (Discovery Channel could be good, news, specialty programs), or read.  I do not advise the Internet. Books are faster, and the librarians are very knowledgeable and willing to help you- both here and at the public library. 

· The information you gather needs to answer the same 4 questions in Part 1. The idea is to get as many different ideas as possible.  You will use this information in the final part of the project. 

GAMBITS
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THE GAMBITS COULD ALSO BE INTRODUCED AT ANY POINT 

Gambits:  words you use to lead into your next comment.

Gambits have different purposes:

1. 
Rephrase (re = again   phrase = a group of words) to check for meaning


So what you’re saying is….(use your own words  to rephrase)


So, what I understand is…..( use your own words  to rephrase)


Do you mean that…….( use your own words  to rephrase)

When you say (repeat the speaker’s words), do you mean…..(use your own words  to rephrase)

The other should respond with, ‘yes, that’s right’, or ‘no, that’s not what I meant’


Example: 


Emma:  I believe that culture is language. 


Student:  Do you mean that a word is special to a certain language? 

Emma:  Yes, but that’s just part of it.  There are some words that don’t exist in languages because they are not part of the culture. 


Student:  Do you mean like hiphop?

Emma:  No, hiphop has become part of many cultures.  What I mean is a word like inukshuk.  It’s a word that belongs to the Inuit people of northern Canada.  An inukshuk is a stone sculpture the people use for directions when they travel on snow, which can look very similar.  Other cultures don’t have that word, because they don’t need it, because they don’t travel on snow. 

Make sure you take time to explain the whole idea!! 

2. 
Challenge (it doesn’t seem reasonable) the statement

How can you say that when….(give a reasonable contrast in fact or assumption)

I don’t know how that makes sense when…( give a reasonable contrast in fact or assumption)

I don’t see how that works when…( give a reasonable contrast in fact or assumption)


You need to give the other an opportunity to explain


Example: 


Emma:  I believe that culture is language. 

Student:  How can you say that when we are learning English, but I will never be Canadian?

Emma:  Good point.  When you speak English do you change your mannerisms such as use eye contact, or interrupt the way Canadians do?  If so, you are taking on a part of the culture because you are using the language. 

Make sure you take time to explain the whole idea.  Use examples, comparisons, contrasts, etc. 

3. 
Making a connection

So if (use one idea/concept) happens - or means something, then (make a conclusion)

So if (as above) doesn’t happen - or doesn’t mean something, then (as above)

Ah, so when I (give example, explanation, anecdote) I’m actually (give the direct connection)


You need to wait for confirmation from the other. 


Example: 


Emma:  I believe that culture is language. 

Student:  Ah, so at home, when I speak to teachers, I would never look them directly in the eye, so at home, I am speaking my native language and behaving in my native cultural norm; but here, when I talk to you, Emma, I look you directly in the eye, and I   follow this cultural norm, because it is part of communication here. 

Emma:  That is exactly right!  And that is why I am teaching you to ask better questions and use gambits - they are cultural norms.  They are expected as part of regular communication and are particularly important for you with group work or for making sure you understand concepts/ideas and instructions in class. 

These are not all the gambits, nor all their purposes.  Choose one of each to practice today.

CULTURAL LEARNING:  A REFLECTION 
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PROJECT 2 - The Island Debate

Task 4

TIME:  at least 2 hours

MATERIALS:
Blackboard and chalk


Student copies of Task 4 (see following pages)


Overhead for debate rules (see following pages)


Chits for voting

ARRANGEMENT:  New groups chosen by teacher to allow for cultural and ability differences. Ideally, groups will be separated so they can’t hear each other

PROCEDURE: 

1. 
Preteach or review vocabulary: 


Brainstorm


Debate


Assume the role

2. 
Students are told they must decide who will lead the new group of people on the island. 

· They will be given a specific role for their group.

· Each person within the group will decide on an individual, new role to assume.

· As a group, they must compile convincing arguments to get the vote to become the leaders of the island community.

· They are not to tell other students which group they represent.

3. 
Assign groups (see following pages)

· Groups disperse and prepare for the debate (approximately 30 minutes). 

· The teacher circulates and encourages critical thinking by probing, but does not give answers (e.g. “I wonder what skills you would have to offer…” etc.).

· The teacher provides language for clarity.

4. 
Students are brought together to go over the debate rules so they understand the time limits and etiquette.  (see following pages)

5. 
Groups disperse again to fine tune their arguments, and consider others’ challenges to their ideas.  (approximately 20 minutes)

6.
Groups gather in one room, with an audience area set up (no tables)

· The teacher reviews the debate rules, and reminds students that at the end, they will vote for the leaders of the island. 

· The teacher manages the debate. 

7. 
Students are ‘out of role’ and will vote, as themselves. 

8. 
A discussion of the positive and negative attributes of each group as leaders could be done. 

Task 4 - The Debate 
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At this point you should have spoken to many people about the idea of settling on an untouched island, where there is no hope of rescue.  The next part of the project will use all of the discussions and research that you have done so far.  As well, you will need to consider different points of view.  You don't have to agree with them, you just need to understand that one way is not the best way. 

You will be given a new role (a character who belongs to a specific group). You will choose your age, job etc.).  It is important that you believe that you are that character.  I know and all the students know that what you say when you are acting as that character is not truly you.  Your job is to be convincing as your new character, so you will need to work with the others in your group. 

Important:  when you are given your new group role, you must not tell anyone who is not in your group about who you are.  Read the instructions with your group, and work quickly and intelligently to come up with some ideas.  The ideas will be used in a debate, so the vocabulary and grammar when you present your ideas must be accurate and understandable.  Each person in your group will present at least 2 ideas.  The rules of the debate will be shared later.  Right now, you need to prepare for the debate. As you are deciding on ideas to use, consider what the arguments against your ideas may be.    Let's get on with it! (Let’s begin!) 

TIPS for SUCCESS:

~ brainstorm and record all of your ideas - you might not use them all in the beginning, but they might be useful later

~ consider the questions others may ask you (why? how?),  and have enough specific details to support your ideas

CRITERIA (or, what I must do to get a good mark)

1. 
Hand in all of your work, in the order you did it, on time

2. 
Speak clearly and slowly enough so others understand you

3. 
Stay on topic

4. 
Follow the rules of the debate

5. 
Stay "in role" during the debate

6. 
Behave seriously and respectfully to other students - there is no wrong answer

7. 
Show me you understand the topic and the tasks by being able to answer any of MY questions at ANY time.

*** Debating is a challenge.  You have to present pertinent (important, relevant) information in a specific time period.  You need to cooperate with your team so that your debate points are sensible.  It's kind of like practicing to be a lawyer! 

DEBATE POSSIBLE ROLES FOR GROUPS  
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TEACHER ASSIGNS STUDENTS, CUTS EACH STRIP AND DISTRIBUTES

Name:  
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Congratulations!  You are to assume the role of (pretend to be) one of the people who is an elder on the island.  As an elder you need to consider what the important qualities are that you can offer the society.  There is no wrong answer. Consider that people who are old have life experiences, which give them wisdom.  Work with your group to decide what you know.  Make a list of all of your ideas.  Don't forget to say why they are important. 

Name:  
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Congratulations!  You are to assume the role of (pretend to be) one of the people who is a business person on the island.  As a business person, you need to consider what important things you can do for the society.  There is no wrong answer.  Consider that businesses give people what they need or want.  Work with your group to decide what the important things are that can help the islanders. This could be goods (items) or services.  Make a list of all of your ideas.  Don't forget to say why they are important.

Name:  
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Congratulations!  You are to assume the role of (pretend to be) one of the general public on the island.  As a citizen, you need to consider what is important for all of the people in the society.  There is no wrong answer. Consider that you are able to identify how to take care of the people of the island, and what might cause problems.  Work with your group to decide what the important things are that you help the islanders.  Make a list of all of your ideas.  Don't forget to say why they are important.  

Name:  
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Congratulations!  You are to assume the role of (pretend to be) one of the people in the government on the island.  As a government worker, consider what the important decisions will help the islanders.  There is no wrong answer. Consider that your decisions help the people to behave in a way that benefits the population and the island, which is your home. Work with your group to decide what important work you will do for the islanders.  Make a list of all of your ideas.  Don't forget to say why they are important. 

RULES AND PROCEDURES FOR THE DEBATE! 
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· Each group will have 10 minutes to present their argument.  Each person needs to speak equally. 

· The audience must listen and take notes only.  No interrupting. 

· After all representative groups have been heard, you will be given 20 minutes to compare notes and prepare for the rebuttal. 

· You can choose one or all students to rebut. You have 3 minutes total time. 

· Once all the rebuttals are finished, you will vote to choose the leaders of this new society. 

At all times, respect for people and ideas must be shown.  It is unacceptable to be rude, interrupt, or make someone feel stupid.  Your job is to consider the argument and explain why the argument is strong or weak.  Do not refer to the person who is presenting the argument.
CULTURAL LEARNING:  A REFLECTION 
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PROJECT 2 - The Island Debate

Task 5 - A reflection of the process for the project

1. 
Review Vocabulary and link it to any other courses students are taking 


(e.g. writing): 


Process


Innocent 


Practical


Skills


Personality traits/characteristics

2. 
Review the response sheet (see following pages) 

Task 5 - Project Response 
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Your response to all of this listening, organizing, listening, speaking, re-organizing, speaking and thinking project!!

Answer the following questions about the whole process of the project.  By process, I mean how you felt during the whole project. Consider how you felt and what you thought about as you were trying to figure things out for yourself and your group, and what you think about your work and the ideas of your classmates. Include any part of the process from the beginning to now.  Be honest! 

1. 
As you worked from Task 1 - Task 5, how did your ideas about the organization of the island (where to put houses etc.) and the request for supplies (from the ship) change?  Consider if your first ideas were quite simple and innocent (example - if you asked for 75 coloured TV's for each home, this would not be a reasonable request in the end) or were you more practical (thinking about basic needs for survival).  Did you consider the relationships of the people that would live on the island together? How about disagreements?  How about different cultural or religious needs (for food, education...)?  Include anything that you can think of that has made you consider the difficulty of forming a new civilization/society.  I want to understand your thinking  more than your answers to the tasks. 

2. 
On a more personal note, tell me about you.  How do you think you would be an important part of the new society on the island?  Consider your skills, and  the personality traits (character) you have.  Everyone has positive aspects to share.  Don't be shy.  You need to tell me at least 3 positive things and how these things would benefit others.  If you need to, ask your friends for some ideas!  

3.  
Finally, why do you think you were given this task? 

CULTURAL TEACHING, STUDENTS IN CHARGE:
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CULMINATING PROJECT:  LEADING A DISCUSSION: 

TASK 1 - Mini Discussion

1. 
THIS IS PRACTICE FOR THE FINAL PRESENTATION OR LEADING A DISCUSSION TASK, WHICH IS EVALUATED ON ACCURACY OF GRAMMAR, PRONUNCIATION, ENUNCIATION, ORGANIZATION AND QUESTION FORMATION. 

2. 
CHOOSE ANY TOPIC THAT IS OF PERSONAL IMPORTANCE.  A STUDENT HAD ASKED TO HAVE RACISM AS A TOPIC, DURING THE PERSONAL INTERVIEWS AFTER THE MIDTERM CHECK-IN, SO I DECIDED TO ALLOW THE CURRICULUM TO INCLUDE THIS UNPLANNED TOPIC. 

BEING METIS LED ME TO USE THE TOPIC OF RACISM TO GIVE A BRIEF HISTORY OF ABORIGINALS IN CANADA.  IT ALLOWED ME TO DISCUSS THE MANY DIFFERENT ABORIGINAL TRIBES IN CANADA, THE RESIDENTIAL SCHOOLS AND RESERVATIONS.  AN OVERVIEW OF CANADA BROUGHT ME TO MY COMMUNITY WHERE I COULD HIGHLIGHT THE NEW NATIVE ELEMENTARY SCHOOL, AND ENCOURAGE STUDENTS TO PARTICIPATE IN THE ANNUAL POW-WOW. 

3. 
GO OVER THE GAMBITS SHEET (SEE FOLLOWING PAGES) AND ENCOURAGE STUDENTS TO CHOOSE ONE THEY HAVE NOT USED BEFORE DURING THIS DISCUSSION. 

4.  
FOR STUDENT LED DISCUSSIONS, THE CRITERIA IS THAT STUDENTS 
CHOOSE A TOPIC THAT IS IMPORTANT TO THEM, AND THEY KNOW 
ABOUT.  THIS IS NOT A RESEARCH ASSIGNMENT.  IT IS MEANT FOR 
PRACTICING FLUENCY; THEREFORE, THEY SHOULD BE USING THE 
GAMBITS, AND ANY PREVIOUS QUESTIONING `STRATEGIES. 

CULTURAL TEACHING, STUDENTS IN CHARGE   
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Task 2 - Practicing using gambits during a discussion

**note that this task is introduced previously

1.
Review the gambits again.

2.
Identify students who have used them correctly, or have tried in the modeled 
discussion led by the teacher.

3.
Encourage students to practice as they will need to use this specific language 
in the final project.

CULTURAL TEACHING, STUDENTS IN CHARGE:
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Task 3 - Movie “Crash”







TIME:  3-4 hours
MATERIALS: 
movie ‘Crash’ from 2004 (not the horror movie!)


Student writing materials for note taking/responses

ARRANGEMENT:  any relaxed seating, popcorn, etc. 

PROCEDURE: 

1. 
View the movie- there are some sensitive areas, particularly at the beginning when the cop is sexually abusing the woman. 

2. 
Elicit definitions of the word ‘crash’, write on the board.

3. 
Play the movie silently to the end of the beginning part where the officer leaves the husband and wife together. 

4. 
Elicit:  

· What just happened? 

· Why didn’t the husband act (do or say something)?  What could the husband have done? (the intent is to identify a power issue)

5. 
Play the movie from the start, with sound.  Confirm that the issue is power. 

6. 
Play the movie and stop to identify the issues at: 

· the housewife’s reaction to the immigrant workers in her house (fear)

· the business owner’s reaction to the lock smith (miscommunication/trust)

· the car crash scene where the same initial woman is being rescued by the same cop who abused her.  (survival) 

7. 
Play the movie to the end. (this may take anywhere from 2 to 3 classes, depending on the amount of discussion allowed as it plays through) 

8. 
At the end of the movie, students respond in writing: 

· Which scene had the strongest impact on you? 

· Which of the elements do you react to strongest; power, fear, trust, survival?

9. 
Discuss the elements orally, as a whole class. 

· Identify that all the elements are connected to racism. 

· Elicit the theme of the movie, and the writer/producer’s intention

· Elicit whether this movie has any truth for students either in Canada or at home. 

CULTURAL TEACHING, STUDENTS IN CHARGE:
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PROJECT 4:  Final Individual Presentation or Leading a Discussion 

AFTER STUDENTS IDENTIFIED WHICH THEY WOULD LIKE MORE PRACTICE WITH, I EMAILED THIS AND HANDED IT OUT:

You have chosen for your final project, to either Give a Presentation, or Lead a Discussion.  Now you need to: 

1.
 Email me your proposal and rationale for the final project you have chosen. 

2. 
As well, you will need to create an outline for me to check before you do the final project with the class. Below are examples of how to organize your work (which you will send me in an email).  Check them carefully and follow the same format please. 

A)
Giving a Presentation 

Take out the Terry Fox presentation outline I gave you.  THIS IS A REVIEW OF WHAT HAS BEEN EXPERIENCED PREVIOUSLY

Here is an example of the proposal and rationale for that presentation: 

Proposal: 

I would like to talk about an important person from Canada, whose name is Terry Fox.  I will do a presentation and include a picture of Terry, and a Canadian one dollar coin to give some visuals to the audience. 

Rationale: 

Last year, Terry Fox was voted as Canada's second most important person in the history of Canada.  He is now well known in many parts of the world, but I don't think the students all know about him, and I think it is important to know what Canadians value in terms of people, so he is a strong example of this.  He was very brave, perseverant and is considered a hero.  Because every year The Terry Fox run happens to raise money for cancer research, I think students should know about so they can either get involved next September, or if they see school kids running in big groups, they'll know what the cultural significance is. 

You will send me (email) the proposal and rationale, wait for me to respond, then send the outline.  You have my example of the Terry Fox presentation outline.  Use the same organization as a point paragraph.  SEE TOPIC 2 CULTURAL LEARNING, TASK 2 MINI PRESENTATION FOR THE TERRY FOX OUTLINE

B)  Leading a Discussion THIS IS A REVIEW OF THE DISCUSSION LAST CLASS

Here is an example of the proposal and rationale for Leading a Discussion: 

Proposal:

I want to lead a discussion around the topic of racism in Canada.  I can speak specifically about racism toward First Nations people. 

Rationale: 

I have been wondering what students' perception of racism in Canada are.  I also want to provide information about the historical treatment of the natives so that students have a richer understanding of Canada’s first people, and the struggles they have gone through and how it has led to motivation for self government.  This is a topic in the news lately, so students would be able to have a context for the news reports.  As well, on campus we have a special house for the First Nations students, but I don’t’ think many international students know about it.  I can also share cultural event information such as the Pow Wow held every August.  I think it is important that students see the reality of racism in Canada, and perhaps they will share how it manifests in their own home country. 

The questions I want to raise: 

1. 
What do you know about racism in Canada?  (this will give me some background)

2. 
Have you experienced racism in Canada?  Has anyone you know experienced it? 

3. 
Does racism exist in your country?  How?  

I will use the following gambits: 

YOU NEED TO CHOOSE ONE NEW ONE FROM EACH AREA FROM THE SHEET I GAVE YOU MONDAY.  THIS IS A CHANCE TO INCREASE FLUENCY. 

Outline example: 

Introduction:  background about the topic 

- my knowledge about the history of the colonization

- I will show a map of B.C. that shows the different language groups

Body: 

Question 1:  What do you know about racism in Canada?  (this will give me some background)

Question 2:  Have you experienced racism in Canada? Has anyone you know experienced it? 

Question 3:  Does racism exist in your country?  How?  

Summary: 

I will repeat the main, important points that the group has offered during the discussion. 

STUDENTS ARE EVALUATED ON ACCURATE PRODUCTION OF VERB TENSE AND SENTENCE STRUCTURE *****NOTICE THAT BOTH THE PRESENTATION AND DISCUSSION INCLUDE PAST, PRESENT AND FUTURE TENSES.  CHOOSE A TOPIC THAT USES ALL THREE PLEASE (INCLUDING PERFECT TENSES) AND ALLOWS FOR STUDENTS TO ASK YOU QUESTIONS - PRODUCING QUESTIONS AND RESPONDING TO QUESTIONS IS AN IMPORTANT PART OF THIS PROJECT. 

I think this should be clear.  If you don’t understand something, please ask me! 

All writing you do needs to be done on lined paper.  Please double space.  PUT IT IN YOUR DUOTANG. 

Due: Saturday by 12:00 (or before if you are ready) EMAIL

Proposal and rationale

Due Sunday by 12:00 EMAIL

Any editing I have asked you to do (change your proposal or rationale).  Start working on an outline that follows the format of the one I gave you for the Terry Fox presentation, or the one I gave above for Leading a Discussion.  Send that to me Sunday or before, if you want more feedback time.  

I recommend you do this :)

Due Monday: IN CLASS
I will meet with each of you briefly to go over your outline.  Bring visuals please. 

Tuesday:  5 fifteen minute presentations (10 minutes plus 5 minutes question/answer time.) 

Thursday:  6 fifteen minute presentations. 

PROJECT:  Final Individual Presentation or Leading a Discussion 
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You have now chosen for your final project, to either Give a Presentation, or Lead a Discussion.  You need to 

1. 
Email me your proposal and rationale for the final project you have chosen. 

2. 
As well, you will need to create an outline for me to check before you do the final project with the class. 

Below are examples of how to organize your work.  Check them carefully and follow the same format please. 

A)  Giving a Presentation 

Take out the Terry Fox presentation outline I gave you.  Here is an example of the proposal and rationale for that presentation: 

Proposal: 

I would like to talk about an important person from Canada, whose name is Terry Fox.  I will do a presentation and include a picture of Terry, and a Canadian one dollar coin to give some visuals to the audience. 

Rationale: 

Last year, Terry Fox was voted as Canada's second most important person in the history of Canada.  He is now well known in many parts of the world, but I don't think the students all know about him, and I think it is important to know what Canadians value in terms of people, so he is a strong example of this.  He was very brave, perseverant and is considered a hero.  Because every year The Terry Fox run happens to raise money for cancer research, I think students should know about so they can either get involved next September, or if they see school kids running in big groups, they'll know what the cultural significance is. 

You would send me the proposal and rationale, wait for me to respond, then send the outline.  You have my example of the Terry Fox presentation outline.  Use the same organization as a point paragraph.  SEE TOPIC 2 CULTURAL LEARNING, TASK 2 MINI PRESENTATION FOR THE TERRY FOX OUTLINE
Outline:  you have a copy from the Terry Fox presentation

B)  Leading a Discussion 

Here is an example of the proposal and rationale for Leading a Discussion: 

Proposal:

I want to lead a discussion around the topic of racism in Canada.  I can speak specifically about racism toward First Nations people. 

Rationale: 

I have been wondering what students' perception of racism in Canada are.  I also want to provide information about the historical treatment of the natives so that students have a richer understanding of Canada’s first people, and the struggles they have gone through and how it has led to motivation for self government.  This is a topic in the news lately, so students would be able to have a context for the news reports.  As well, on campus we have a special house for the First Nations students, but I don’t think many international students know about it.  I can also share cultural event information such as the Pow Wow held every August.  I think it is important that students see the reality of racism in Canada, and perhaps they will share how it manifests in their own home country. 

The questions I want to raise: 

1. 
What do you know about racism in Canada?  (this will give me some background)

2. 
Have you experienced racism in Canada?  Has anyone you know experienced it? 

3. 
Does racism exist in your country?  How?  

I will use the following gambits: 

YOU NEED TO CHOOSE ONE NEW ONE FROM EACH AREA FROM THE SHEET I GAVE YOU MONDAY.  THIS IS A CHANCE TO INCREASE FLUENCY. 

Outline example: 

Introduction:  background about the topic 

- my knowledge about the history of the colonization

- I will show a map of B.C. that shows the different language groups

Body: 

Question 1:  What do you know about racism in Canada?  (this will give me some background)

Question 2:  Have you experienced racism in Canada?  Has anyone you know experienced it? 

Question 3:  Does racism exist in your country?  How?  

Summary:  I will repeat the main, important points that the group has offered during the discussion. 

*****NOTICE THAT BOTH THE PRESENTATION AND DISCUSSION INCLUDE PAST, PRESENT AND FUTURE TENSES. CHOOSE A TOPIC THAT USES ALL THREE PLEASE (INCLUDING PERFECT TENSES) AND ALLOWS FOR STUDENTS TO ASK YOU QUESTIONS- PRODUCING QUESTIONS AND RESPONDING TO QUESTIONS IS AN IMPORTANT PART OF THIS PROJECT. I think this should be clear.  If you don’t understand something, please ask me! 

All writing you do needs to be done on lined paper.  Please double space.  PUT IT IN YOUR DUOTANG. 

Due: Saturday by 12:00 (or before if you are ready)EMAIL

Proposal and rationale

Due Sunday by 12:00 EMAIL

Any editing I have asked you to do (change your proposal or rationale). Start working on an outline that follows the format of the one I gave you for the Terry Fox presentation, or the one I gave above for Leading a Discussion.  Send that to me Sunday or before, if you want more feedback time.  I recommend you do :)

Due Monday: IN CLASS
I will meet with each of you briefly to go over your outline.  Bring visuals please. 

Tuesday:  5 fifteen minute presentations (10 minutes plus 5 minutes question/answer time). 

Thursday:  6 fifteen minute presentations.

045 Final Presentation Criteria:
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Name:  





 





INSTRUCTIONS:

Prepare a presentation on the topic that you have proposed and rationalized with me. Before you present, hand in a copy of your outline and whatever research sources you used. You are allowed to use notes, but you may not read.  If you read, you will receive 50% for the task. For each grammar error or mispronunciation, you lose one mark. 

CRITERIA: 









/50

1. 
Include past, present and future tenses including perfect tenses

/10

2. 
Presentation is 10 minutes long





/10
3.  Your outline includes an introduction to get the audience’s attention, 

three main points that you will give details for and a conclusion that summarizes what you have said





/10

4.You use transitions to connect the parts of the presentation, as you 


would if you were writing a paragraph or essay



/5 

5. 
Volume, speed of speech is reasonable for the audience


/5

6. 
Vocabulary has been checked for meaning and pronunciation and 


any new vocabulary is taught to the audience



/5

7. 
You include some kind of prop/visual to strengthen the presentation
/2

8. 
You are able to answer questions from the audience for 5 minutes
/3

9. 
You ask  2 open ended questions about a peer’s work 


/5

     (grammar correct, presenter can understand the question)



TIPS FOR SUCCESS:

1. 
Check your grammar.  It is important for the audience to understand meaning. 

2. 
Practice doing the presentation and time yourself.  You need to be talking for 10 minutes only.  I will stop you if you are going over time.  Last time I didn’t.  This time I will.  

3. 
Do not memorize your presentation.  I will know and so will your audience. 

4. 
Check the meaning of vocabulary and pronunciation before you present.  Be prepared to explain new vocabulary. 

045 Final Leading a Discussion Criteria:
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Name:  





 



INSTRUCTIONS:


Prepare to lead a discussion on the topic that you have proposed and rationalized with me via email March 25. Hand in a copy of your outline and whatever research sources you used before you present. No papers = no mark. 
You are allowed to use notes, but you may not read.  If you read, you will receive 50% for the task. For each grammar error or mispronunciation, you lose one mark. 

CRITERIA: 









/50

1. 
Include past, present and future tenses including perfect tenses

/10

2. 
Discussion is 15 minutes long - you need to time it



/10

3.
Your outline includes an introduction to get the audience’s attention, 

three main points that you will give details for and gambits you have 

chosen to use








/10

4.
You use gambits to connect the discussion ideas and to keep the 

group talking, as you would if you were having a regular conversation 
/5 

5. 
Volume, speed of speech is reasonable for the audience


/5

6. 
Vocabulary has been checked for meaning and pronunciation and 


any new vocabulary is taught to the audience



/5

7. 
You include some kind of prop/visual to strengthen the presentation
/2

8. 
You are able to answer questions from the audience


/3

9. 
You ask 2 open ended questions about a peer’s work 


/5

     (grammar correct, presenter can understand the question)



TIPS FOR SUCCESS:

1.
Check your grammar.  It is important for the audience to understand meaning. 

2.
Practice doing the presentation and time yourself. You need to be talking for 10 minutes only.  I will stop you if you are going over time. Last time I didn’t.  

3.
Do not memorize your presentation. I will know and so will your audience. 

4.
Check the meaning of vocabulary and pronunciation before you present. Be 
prepared to explain new vocabulary. 

045 Final Presentation/Leading a Discussion
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Name:  












Topic:  













Verb tense (x indicates incorrect use or form):  You lose one mark per error. 

Past perfect

Past simple

Past progressive

Present perfect

Present simple

Present progressive

Future perfect

Future simple (will + verb/going to + verb)

Future progressive 

Pronunciation:  You lose one mark per error.

You said: 




Should be: 

Vocabulary that should have been taught to the class: 

Word



Explanation correct (    ) or incorrect (   )

Comments for future presentations/discussions:

TOPIC 4:  CULTURAL SHARING
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Task 1 - Beauty

TEACHER LEADS WITH THIS OR ANY OTHER TOPIC THAT COULD GENERATE DISCUSSION FOR SIMILARITY AND DIFFERENCE. 

Possible History of beauty aspects: 

Hygiene, Scent, Fashion, Body, Decoration

Some ideas that will be strengthened by visuals.  I don’t have a reference for all of these as they are items I have come across over time and remembered or gathered.  Sources I can offer are listed after each aspect. 

Visuals if possible: 

1. 
Hygiene didn’t exist in Elizabethan times - powder and white wigs and perfume permeated; whereas in ancient Egypt they were obsessed with cleanliness and even shaved their heads.  Nowadays we are inundated with ads for clean hair, teeth and every other part of daily life. 


Elizabethan link:  http://www.fortklock.com/cosmeticshygiene.htm

Egyptian link:  http://nefertiti.iwebland.com/timelines/topics/cosmetics.htm

Current ads can be found in any home magazine or taped from T.V.

2. 
Fashion has changed - visuals speak for themselves. 


PowerPoint available which has movie shots: 


http://usd316.k12.ks.us/projectfolder/2006ppt/VBPP/fashion.htm
3. 
Bodies that are fat are considered beautiful in many cultures such as the South Seas, while historically if you were skinny you were poor, and any extra weight you carried demonstrated wealth as you could feed your family easily and abundantly.  Nowadays there is a battle between skin and bones and a laisse faire attitude toward weight.  In the midst of that is the attitude that health is first; however, false ‘health’ is available through drugs and surgery.  The focus these days for N.A. is ‘youth’.  Cher is reported to have had many surgeries, while Michael Jackson’s changes through the ages needs no explanation. 

A brief history link:  http://www.healingthehumanspirit.com/pages/body_img.htm
4. 
Decoration goes beyond textiles and jewellery and accessories.  Body piercing and tattooing has been around longer than we think.  Native Americans, Africans are examples.


History of tattoos:  http://www.designboom.com/history/tattoo_history.htm

Scarification Book:  Africa Adorned by Angela Fisher 

BEAUTY AND CULTURE [image: image78.png]
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Name:  





  






This task will help you to prepare for your final presentation/leading a discussion. Your task is to share the beauty of your people.  You can include any or all of the following aspects.  If you can think of something else that would inform, teach and surprise us, please include it!! 

Some aspects of beauty to consider: 

Hygiene, Scent, Fashion, Body, Decoration

Criteria: 

1. Include visuals or realia.

2. Present the beauty of your culture for about 5 minutes. 

3. You don’t need to be able to answer all questions, but you should have a competent understanding of what you are showing us and telling us! 

4. Be careful with grammar.  When did/does the information come from?  Time is important so that the audience understands. 

Tips for success: 

1. Make sure the visuals are large enough for the audience to see easily.  Test this! Put the picture on the wall, and walk away.  Look at it from a distance - can you see it clearly?

2. Choose aspects that you think will surprise us - especially if there are others in the class from your culture.  If so, talk to each other so you are presenting different aspects. 

3. Use the internet, watch movies, look at magazines, read and ask people for ideas.  Be prepared to connect the ‘look’ to a story or fact. 

4. Practice your grammar.  You can use notes if it helps.  You could use a timeline, if that is helpful. 

A CURRICULUM FOR INTERCLULTURAL TRAVELLERS    EXPLANATION [image: image80.png]



CULMINATING PROJECT:  SHARING OF FOOD, MUSIC AND STORIES

TIME:  2 HOURS

THIS WAS DECIDED ON AS A CLASS.  WE PLANNED FOR THE EVEN TWO WEEKS LATER.  I ENCOURAGED STUDENTS TO BRING IN MUSIC AND AN ETHNIC SNACK FOR THE CLASS.  I REQUESTED JUST A ‘TASTE’ FOR EACH STUDENT. 

CANADIAN MUSIC:  THE TRAGICALLY HIP, SARAH MCLAUGHLAN, 

BOUTINE SOURRIENT (FRENCH Quebecois)

CANADIAN FOOD:  SMOKED INDIAN CANDY, NANAIMO BARS

ACTIVITIES: 
INTRODUCING EACH FOOD, AND EXPLAINING THE 
PREPARATION 



SHARING OF MUSIC AND TRANSLATING THE STORY


TONGUE TWISTERS - BIG BLACK BUG, RED LEATHER 
YELLOW LEATHER, UNIQUE NEW YORK, AND A TONGUE 
TWISTER FROM EACH STUDENT IN THEIR NATIVE 
LANGUAGE


VISITING INTERNATIONAL STUDENTS CURRENTLY IN 
ACADEMIC CLASSES WERE THERE TO ANSWER 

QUESTIONS AND HOPEFULLY PROVIDE A FRIENDLY FACE 
IN THE HALL ( 

End of Semester Reflections

At the end of each semester, I ask that students consider their class experience. It is very important for me to know how the classes and tasks were for you.  Your honest answers to the following questions are the most significant way for me to understand your experience and to reflect on my teaching, and my planning for future classes.  Please take your time to answer the questions fully and completely.  It will be more clear if you write using complete sentences and provide details. Thank you in advance. 

Circle the answer that fits best for you, then provide details (use the back of the paper if necessary):  

1. 
At the beginning of the semester, I could solve most communication problems on my own. 


~ yes, I had no nervousness


~ yes, but I didn’t feel confident in all situations

~ enough to participate superficially (okay with small talk, simple

   conversations and instructions)


~ enough to participate fully (no problems in any classes or in the community)


Explain your choice: 

2. 
Now, at the end of the semester


~ minimal - I’m still very nervous except in ESL classes

~ enough to be comfortable in some classes but I’m worried about doing a 

   presentation, or other group work

~ enough to be comfortable in all classes and I interact with Canadian 

   students and teachers regularly


~ no problem.  I don’t get nervous at all at school, in the community and other 
   
   settings with Canadians


Explain your choice: 

3. 
What have you been doing to increase your communication skills (not maintain a level, but get more proficient)

4. 
Describe the skill you feel you have improved most in 045 this semester. Tell me what task/activity has helped you to achieve more proficiency. 

5. 
Describe the first experience you had to use English, just before 045 started, then describe a recent English experience.  Analyse and explain what (if anything) has changed.  
Additional comments are welcome! 
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Rehearse, negotiate meaning, autonomy, context, cultural understanding, risk, real conversations, motivation, authenticity, confidence, respect, participation, lived experience, reflect, expand, recursive learning 





Before I came to this class I was afraid to talk to Canadians because I didn’t know how to ask questions correctly. It was very hard to interview Canadians about what is learning, but after I practiced asking many questions, now I feel more confident to ask questions in class.


 








� This term has been used to identify people literally travelling to different countries. My use refers to the persons of many cultures who are in the classroom. As we learn about each other’s cultures we ‘travel’. 





